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ABSTRACT 

Preschool literacy and social skills are crucial in promoting educational and social trajectories 

especially for children from disadvantaged backgrounds (Olsen and Deboise, 2007). Early 

childhood interventions in the United Kingdom aim to equip preschool children with skills to 

prepare them for school and to form a base for future development (Potter, 2007). Human beings 

are known to develop rapidly in the first five years of life, indeed parents are acknowledged as 

children's first educators, and they can capitalise on this crucial period by providing stimulating 

and educationally rich environments (Shonkoff and Meisels, 2003). 

their expectations from nursery schools. The study also tried to establish a link between the 

parents' practices and their children's performance in nursery school. 

observed at play in nursery school using the Schedule for Growing Skills 11 (1996) mainly 

focusing on verbal comprehension, manipulative skills and social and emotional development. 

Semi-structured interviews were conducted with twelve parents of preschool children to gain 

insight into their views on promoting preschool literacy in the home. 

did not speak English as a first language at home showed significant communication difficulties, 

suggesting that language was a barrier to the development of school readiness. Findings also 

This study sought to assess preschool children's literacy skills and explore the views of their 

parents on their role in promoting early literacy, their involvement in preschool activities and 

Grounded theory approach was used because of the need to explore parents' perceptions, views 

and attitude with regards to promoting preschool literacy skills. Twelve preschool children were 

Findings revealed that although some parents with low level education and those with low 

income valued preschool literacy, they did not engage in structured play and interaction with their 

children to promote literacy skills, citing time constraints and low self efficacy. The children who 

indicated that the children whose parents engaged in home learning activities demonstrated 

preschool competences that prepared them very well for formal education. Some parents who 
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took measures to promote early literacy felt their children did not have much instruction from 

nursery school on reading, writing and counting, but gained good social skills. 

The study recommended conceptualising new ways for early years practitioners such as health 

visitors, nursery nurses and school based family support workers, to help parents engage more 

aggressively and effectively on strategies that promote early literacy skills. Health visitors and 

General Practitioners can work together to identify developmental delays and speech and 

language difficulties to ensure early interventions by specialist services like Speech and 

Language Therapy. In nursery schools, more resources and capacity are required to ensure that 

children who need extra support are offered one to one interventions to ensure that they catch up 

with their peers. 

Another recommendation drawn from the findings is for early years professionals to encourage 

and support non-English speaking parents to attend English classes so that they can help their 

children communicate better in English. Adult literacy programmes can also help parents with 

low education levels and low self-efficacy to gain confidence in helping their children to learn. 

The implications of the findings also indicate a need for closer working relationships between 

agencies such as social care, health and education to provide seamless support to children and 

families, especially with difficult social circumstances (Department for Health, 2008). It is also 

hoped that the findings will have implications on designing of targeted interventions for 

structured parent child interactions especially for parents who lack self efficacy in guiding 

education related behaviours at home. 

Key words: preschool children, preschool literacy, school readiness, and social skills. 

Words: 19 057 Y 
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CHAPTER 1: INTRODUCTION 

1.1 Early Childhood Education 

The United Kingdom is acknowledged as one of the countries in Europe with the highest level of 

deprivation, suggesting that large numbers of children are at risk of poor educational and 

subsequent life outcomes (Whiteley et al, 2005) .  Early childhood education is acknowledged as a 

crucial element in promoting educational and social outcomes (Olsen and Deboise, 2007) 

especially for children from disadvantaged backgrounds (Potter, 2007). Child psychologists have 

argued that brain development is most rapid within the first five years of life (Carpenter and 

Egerton, 2005). During this period, capabilities, emotions and social skills form a basis which 

future development builds upon (Olsen and Deboise, 2007) . Consequently, early childhood 

interventions can capitalize on this period of human development to promote early literacy skills, 

social competence and problem solving skills (Shonkoff and Meisels, 2003). 

In the United Kingdom, the Government has made strenuous efforts and massive changes in the 

provision for preschool education in an effort to eradicate child poverty (Potter, 2007). Despite 

these attempts to improve life outcomes for children from disadvantaged families, educational 

underachievement remains a challenge, with 40% of children l iving in poverty experiencing 

lower levels of achievement and higher levels of social problems (Smith, 2007). One aspect of 

promoting early learning is supporting parents to help their children prepare for school during the 

formative preschool years (Evangelou and Sylva, 2007) and to reduce the risk of poor educational 

trajectories and poor social outcomes through proactive interventions that are initiated in the first 

few years of life (Department of Health, 2008). 
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1.2 Background to early learning 

The roots of early childhood education originate from European philosophers like Comenius 

( 1 592 - 1 670) and Jean - Jacques Rousseau (17 1 2  -78) during the 17th and 18th century, when the 

"School of the Mother" was acknowledged as the most important vehicle for education in the first 

six years of a child's life (Shonkoff and Meisels, 2003). Leaming through supervised play was 

considered a traditional and religious value that led to the establishment of the first formal setting 

for children's education in Germany, known as kindergarten in the early 1800s (Brosterman, 

1997). As the years went by, similar to kindergarten, the first nursery schools were established in 

London in 1 9 10,with the main goal of providing children 's social, physical, emotional and 

intellectual development as well as educational readiness skills (Shonkoff and Meisels, 2003). 

Child psychologists have argued that most of a person's neurons are formed between 0-8 years 

(Sprinthall and Sprinthall, 200 1) and that brain development is most rapid in the first five years 

of life (Shonkoff and Phillip, 2002; Trawick-Smith, 1 997). During this period, capabilities, 

skills (Carpenter and Egerton, 2005). 

Literacy and numeracy are the most important basic skills children need to achieve in academic 

education and in the socialisation process (Olsen and Deboise, 2007). Recommendations drawn 

from successful early childhood education programmes indicate that parents are a child ' s  first 

educators and they should be supported to provide an environment sufficient to promote early 

learning. Stimulating home environments with literacy enriching paraphernalia provide an arena 

emotions and social skills form a basi s  which future development builds upon (Olsen and 

DeBoise, 2007). Consequently, early childhood interventions can capitalize on this period of 

human development to promote early literacy skills, social competence and problem solving 

conducive to the development of a child's potential through interaction, communication and 

structured play (Olsen and DeBoise, 2007 ; Evangelou &Sylva, 2007). 

The goals of societies to educate their young have endured the test of time, with the recognition 

that the needs of families and children are paramount regardless of socio-economic status 
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(Shonkoff and Meisels, 2003). To date, early childhood intervention programmes are still 

influenced by the historic underpinnings of 1 7th century legacy, to invest in the early years of l ife 

as a foundation for later success (Shonkoff and Meisels, 2003). 

Parker-Rees and Whitehead (2006) acknowledged the huge increase in political interest in early 

childhood experiences. In UK, current government efforts are driving for the improvement of 

educational achievement of children, especially from disadvantaged famil ies (Brooks --Gunn, 

2007). With increased pressure on schools to provide evidence of student performance resulting 

from quality educational interventions (Smith, 2007), early l iteracy and school readiness are at 

the top of the education agenda for the United Kingdom New Labour Party (Smith, 2007). The 

interface between early learning and the labour market is arguably a matter of public policy and 

debate fuelled by socio-economic concerns and an investment in the future of the examination 

(Parker-Rees, 2006; Smith, 2007). 

In UK, early chi ldhood interventions l ike Sure Start, consist of multidiscipl inary services 

designed to provide support to children aged from birth to five years for the purposes of 

promoting child health and wel l being, enhancing emerging competencies, minimizing 

developmental delays, al leviating the impact of disabilities and promoting parenting capacity 

(Shonkoff and Meisels, 2003). Early childhood education is an important initiative for improving 

educational and social outcomes especially for children from disadvantaged families (Smith, 

2007). In UK, local authorities receive funding from the Government to support free part time 

preschool education for all chi ldren aged three years until they go to school full time (Department 

for Education and Skills, 2007) . This prepares the chi ldren for education by promoting the 

development of literacy and social skil ls, independence, sharing and learning to be part of a 

bigger group (Department for Education and Skil l s, 2006) . 

Over the last decade, massive attempts have been made by the "New Labour'' Government to 

eradicate child poverty by investing in early chi ldhood interventions  (Potter, 2007). Education is 

viewed as key to offering children from poor families a chance for better l ife trajectories 
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(Whiteley et al, 2005) .  Investing in early chi ldhood education can also be considered as vital in 

developing children's social and cognitive ski lls thereby preventing academic under-achievement 

and reducing the risk of developing antisocial behaviour. It is against this backdrop that the UK 

Government has invested in numerous early childhood interventions designed to stimulate the 

function of the family in promoting positive life outcomes for children (Asscher et al, 2006; 

Smith, 2007) . Many of these interventions are family oriented services offered under the auspices 

of the Department for Children, Families and Schools and they take cognizance of national and 

international evidence based strategies (Asscher, 2006; Willan, 2007). 

To support the role of famil ies in influencing their children's positive development, the 

Opportunities, Recognition, Interaction and Modelling Framework (ORIF) was developed at the 

University of Sheffield (Hannon, 1 995) for use by early year's practitioners. The framework 

ensures that children are provided with an opportunity to learn, that there is recognition and 

valuing of their achievements, interaction with adults as part of the learning process and that the 

adults model literacy and numeracy behaviour (Sylva, 2007). The framework can be used in 

conjunction with the principles of the Peers Early Education Partnership (PEEP), which aim to 

recognize and support parents as first and most enduring educators for children (Whiteley, 2005). 

Founded in 1 996, the PEEP project aims to effect positive change in educational achievement 

especially in literacy by initiating early learning activities from birth unti l  entry into formal 

school. The purpose of the PEEP project is to establish good rapport between early year's 

practitioners and parents. The principles of ORIF and PEEP can be adopted nationwide to 

support families from poor socio economic backgrounds who may not have the self efficacy or 

opportunity to engage in meaningful literacy experiences with their young children (Whiteley et 

al, 2005 ; Evangelou and Sylva, 2007). 

and Sylva, 2007) . Although early year's service provision puts in place programmes for 

What seems evident is that early childhood is an important period in life for learning and that the 

family plays a crucial role in enabling the home environment for school readiness (Evangelou 
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promoting early learning, families have to participate actively and take on board recommended 

initiatives that enhance children's literacy, numeracy, cognition, social and behavioural skil ls  

from an early age (Evangelou and Sylva, 2007). Social care, education and health are the main 

governmental disciplines encouraged to provide a seamless service in supporting families (Potter, 

2007). ll is important therefore to support parents so that they arc empowered with skills to not 

only give their ch ildren a good start in life, but to promote later academic achievement and a 

window of opportunity for better life outcomes. 

1.3 Rationale for the study 

llealth visitors, as part of their public health role issue out free book packs to parents, during 

universal screening for developmental anomalies, with advice and forms to join their local l ibrary 

where they can borrow age appropriate toys, games and reading materials to share with the babies· 

(Hall and Elliman, 2006) . The aim is to encourage them to read to their children from as early as 

seven months of age (Johnson, 2008). Some parents find the book packs useful, but some do not 

use them, raising the question about their interest in developing their children's reading skills 

(Hall and Elliman, 2006) . 

school (Whiteley et al, 2005). 

The writer was keen to investigate whether some parents understand the importance of providing 

an environment that supports optimal development or if they, indeed, value preschool readiness 

as an important factor in children's  learning outcomes. The study was brought about by the need 

'fhis study was motivated by an intense interest by the writer, on the differences observed during 

universal developmental checks. Health visitors urge parents to engage in stimulating activities, 

stmctured play and interaction to promote good social ski lls such as teamwork, taking turns and 

sharing. Many parents receive the guidance and put suggestions to good use. However, some 

parents are unable to engage in activities that promote preschool l iteracy and social competence 

as evidenced by the children 's inabil ity to play and communicate with their peers in nursery 
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to better understand how parents perceived their role and how they actually engaged in family 

activities that enhance preschool l iteracy. 

The purpose of this study was to explore the views of parents of children aged 3 - 4 years on 

their role in promoting preschool l iteracy skills. The study contributes to evidence on parent 

involvement in early l iteracy first by assessing preschool chi ldren's  l iteracy and social skills. 

Secondly, it explores parent initiatives in developing preschool l iteracy and thirdly, by 

establishing a l ink between the home-based literacy experiences and the abil ity of the preschool 

children to demonstrate readiness for school. 

It is hoped that the findings wil l add to the existing body of knowledge on how parents can adopt 

a proactive role in promoting early literacy ski lls. 

1.4 Study aim 

Despite rigorous attempts to empower poor children with education, many are sti l l  at risk of 

problems in school and in later l ife (Palmer et al, 2005). Many chi ldren in nursery school lack 

communication and play ski ll s, their starting point in some cases reported to be so low that even 

by the end of nursery school they are still unprepared for formal education (Whiteley et al, 2005 ; 

Palmer et al , 2005 ; Smith, 2007). 

The main aim of the study is to explore how parents of preschool chi ldren (aged 3-4 years) view 

their role in promoting the development of early literacy ski lls. By assessing the chi ldren's 

l iteracy skil ls  in nursery school and interviewing their parents at home, the study aims to explore 

the adult led structure in play, stimulation and interaction purposefully tai lored to enhance 

l iteracy ski l ls .  The objectives of the study are as follows: 

• To conduct an in depth review of literature on the link between preschool l iteracy and academic 

and social outcomes for chi ldren in adult l ife. 

13 
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• To explore how parents of preschool chi ldren engage in structured play and stimulation at home 

• To observe the literacy and social skil ls of preschool children in nursery school 

• To explore any links between the children's l iteracy levels and the parents input in promoting 

preschool competencies. 

• To develop targeted interventions that equip parents with ski l l s  required to promote early learning 

1.5 Definition of terms 

The terms early literacy, numeracy, and social competence wil l  be defined in order to 

conceptual ise their meaning in this paper. To allow chi ldren to develop into gainfully employed 

and productive future citizens, l iteracy and numeracy are the most important skills that enable 

effective communication. Literacy, in this document, is defined according to Nichols (2007) as 

the ability to read, write, speak and listen to language. Numeracy in early c�ildhood encompasses 

knowledge and mastery of numerical concepts to include counting, measurement, shapes and 

sizes (Vandermaas-Peeler et al (2007). Learning about numbers can be embedded in children' s  

daily activities such a s  p laying counting games on fingers and toes and singing nursery rhymes 

with numerical meaning (Li et al, 2007) .  Social competence has been defined by many authors to 

give a general meaning of a chi ld's ability to respect authority by sitting and listening, 

cooperating with peers by awaiting their tum, sharing, being compliant and aware of others 

feel ings. Chi ldren who are social ly competent are also confident and independent (Evangelou and 

Sylva, 2007) . 

Preschool l iteracy, in thi s  document, refers to literacy, numeracy and social competence; it i s  also 

used interchangeably with school readiness. 
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CHAPTER 2: LITERATURE REVIEW 

2.1 Introduction 

Reviewing literature is an important aspect of research that helps put the research problem into 

context provides a theoretical springboard and summarises what is already known about the topic 

under investigation (Hancock, 200 1 ). A critical li terature review enables the researcher to gain 

insight into the research problem and to present an analysis of available evidence, highlighting 

current debate on the subject (Lobiondo-Wood and Harper, 2006). Furthermore, a critical review 

of literature allows the researcher to get a comprehensive picture of the problem under 

investigation (Polit and Beck, 2006), determine the validity and usefulness of the information and 

how the findings impact on practice (Lobiondo-Wood and Harper, 2006). 

practice will be discussed. 

2.2 Literature review methodology 

Literature was reviewed by searching articles from multiple databases such as Ebscohost, 

Proquest and Careknowlcdge. Journals such as Early Y cars, Journal o f  Children' s  Services, 

Educational Psychology and Early Years Research and Practice were also used as sources of 

literature. Books on preschool education and on early development were reviewed. Educational 

policy documents on early learning, especially from the Department for Education and Skills 

(DfES) were also reviewed in order to shed light on current issues and guidelines on early 

learning in the United Kingdom. Primary research and full text articles published in the last five 

years were reviewed to gain insight on evidence on which practice decisions are made. 

What follows is a critical review of literature on what is known about the importance of 

preschool literacy and the role of parents in preparing an environment conducive to early 

learning. The key areas that will be covered in the literature review arc brain development and 

early learning, effective provision of preschool education, language and communication and the 

role of parents in promoting early learning. The relevance of literature on implications for 
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Research articles and other documents relating to preschool education in the United States of 

America, Australia and some European countries l ike France were reviewed because of their 

similarities to the British early education system. Because of the dynamic nature of education as a 

discipline, research articles from the year 2005 up to 2008 were included in the review criterion 

in order to capture more up to date evidence. Only a few articles published before the year 2000 

were reviewed because of their relevance to the topic and their historical value to the subject. 

Articles publ ished in foreign languages were exc luded. 

Reports from third world countries were excluded because of lack of similarities in resource 

provision for early education. There i s  an overwhelming amount of research evidence on early 

childhood education available. At a glance, there is a plethora of lite�ature on preschool 

education, more than 37 000 articles have been published since 2005.The search strategy adopted 

key search terms preschool OR l iteracy OR parent OR involvement NOT learning AND 

difficulties to narrow and broaden the search as required. The Boolean operators 'AND', 'OR' 

and 'NOT' as wel l as l imits by date of publication were used to reduce the amount of evidence to 

a manageable and .relevant size. 

2.3 Neurological Development of the brain in relation to early learning 

Most of a person' s  brain cel ls are formed from 0-8 years of l ife; a period defined as early 

chi ldhood (Carpenter and Egerton, 2005; Sylva, 2007). Developmental psychologist, Johnson 

(2008) in a l iterature review on brain development in chi ldhood, purported that brain 

development is most rapid in the first five years of life. During this period, capabi lities, emotions 

and social skil l s  form a basis which future development builds upon. Johnson (2008:p.2) 

described the brain as a "self organizing system%" that adapts to its specific environment at 

different time scales, selecting appropriate input at different stages of development for its own 

use. 
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Johnson (2008) asserted that brain development consists of formation of new synapses and 

pruning of idle synapses. By  pruning idle synapses, the brain allows itself to uti lize the remaining 

cell s  more effectively. However, pruning occurs in childhood due to redundancy when children 

are deprived of necessary stimulation. The brain eliminates the unused cel l s  because it operates 

on a 'use it or lose it' rule (Shonkoff and Meisels 2003; Johnson, 2008). Over pruning occurs 

when the brain loses synapses that are not in use and the window of opportunity or ' critical 

period' for learning is lost and it becomes too late to learn (Johnson, 2008). A child is therefore 

left to struggle to accomplish what would have come naturally had appropriate stimulation 

occurred at the right time in l ife. 

In reviewing the argument put forward by Johnson (2008), it i s  important to consider the practical 

implications of the findings on early chi ldhood education. It is crucial to understand the 

importance of maximising on early childhood as a period for establishing the foundations for 

learning and to introduce appropriate stimulation in order to avoid missing the window of 

opportunity for timely initiatives in children' s  development. For parents and early years 

practitioners, early chi ldhood is an opportune time frame for babies and young children to learn 

about the world around them. Early childhood does not last forever and it is a time when adults 

around the child can provide an environment that is stimulating and motivating to promote the 

development of physical , intellectual, emotional and social skil ls (Shonkoff and Meisels, 

2003;Carpenter and Ergerton, 2005;01sen and Deboise, 2007). Consequently, early childhood 

interventions can capitalize on this  period of human development to promote early l iteracy ski l ls, 

social competence and problem solving ski l ls (Shonkoff and Meisels, 2003). 

In a study to investigate children ' s  abi lity to learn from an early age, David et al (2007) supported 

Johnson (2008) and concurred that from birth, chi ldren are geared for learning and that early l i fe 

encounters and stimulation of the senses play an important role in the development of cognitive 

processes. However, whi le Johnson (2008) asserted that adults provide an environment essential 

for learning and they are in control ,  David et al (2007) argue that the baby detects the pace at 
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which the adult adjusts the interaction to suit the baby's needs. Be that as it may, the most 

important aspect of the argument is provision for learning and stimulation, regardless of who is in 

control. The question to ask is if the child is developing appropriately in an environment rich 

enough for useful learning to take place. 

Makin (2006) conducted a study on communication strategies during the prelinguistic stage and 

literacy skills development for babies aged from 8 - 1 2  months. In this study, Makin (2006:p267) 

claimed that early learning is "a multidimensional and mutually engaging process between adults 

and children%". Here the emphasis is on the child as a willing participant in the process of 

learning, with the child exercising an element of choice and power to determine the content and 

pace at which learning takes place. Furthermore, Makin (2006) highlighted the importance of 

babies' cues, responding to them in a caring manner to allow for the devel�pment of a reciprocal 

communication dyad. The early strategies that adults engage in lay the foundation for the 

development of skills such as receptive language and awareness of the literacy concepts and 

behaviours. Introducing communication strategies like baby language, repetition and exaggerated 

intonation helps children as they progress towards conventional literacy (Makin, 2006). 

With this knowledge then, linguistic and paralinguistic features of interaction can be used in 

everyday life to develop children's  language skills, comprehension, cognition, numeracy and 

literacy. Adults who are responsive to their baby's cues stimulate dynamic patterns of 

communication that are known to lay the foundation for cognitive and social skills (David et al, 

2007; Sylva, 2007). Indeed, the earliest years of a child's life are a springboard for future 

academic and social skills. In stressing the role parents play in nurturing, Razfar and Gutierrez 

(2006) asserted that early literacy sets in motion a series of dispositions geared towards lifelong 

learning. 

Reviewing the theories of Makin (2006); David et al, 2007 and Johnson (2008), professionals 

need to appreciate the importance of early initiatives that promote early learning and to 
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understand the difficulties faced by many parents in providing a nurturing environment for their 

children. It is important that practitioners work with families to assess needs and help address 

those issues that impact negatively on educational and social outcomes. At the centre of early 

childhood initiatives are the children themselves and it is essential to consider their interests and 

to focus on the home context and interactions between the adults, the siblings and other people 

who are in the chi ld' s l ife, and how they all impact on the course of development (Weigel and 

Martin, 2006). 

Parent child interactions are pivotal to many competencies recognised in a chi ld's development 

and these include literacy, numeracy and readiness for school. Potter (2007) and David et al 

(2007) allude to a growing body of evidence that demonstrates that adult led imaginative play is 

crucial for the development of problem solving ski l ls and self-discipline in young children. Adult 

initiated play and stimulation helps chi ldren make sense of the world around them and this 

promotes learning and development . 

In their handbook of early childhood intervention, Shonkoff and Meisels (2003) observed that all 

chi ldren 

i

are born with a readiness to learn that can be exploited to the advantage of individuals 

and society and that children' s  unique personal characteristics and experiences will determine the 

course of their own development. The complex interplay between heredity and environment can 

be manipulated to capitalize on the window of opportunity for learning naturally offered during 

early chi ldhood. What seems to be evident is that ch%ldren are capable of developing their full 

potential if they are exposed to environments conducive to growth and development (Shonkoff 

and Meisels, 2003). Modern society is chal lenged to demonstrate its role in nurturing inherent 

capabilities in children, in order to reap positive outcomes for the benefit of mankind. 

Failure to provide the necessary stimulation at the right stage in life results in over pruning of 

synapses when it becomes too late to learn, as mentioned earlier. It is important therefore, when 

reflecting on Johnson's (2008) theory on brain development to consider the consequences of lack 
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of stimulation and inadequate provision for learning in early childhood. How easy will it be for 

children to develop competencies that prepare them for school if they did not grow up in an 

environment that promotes readiness for school? David et al (2007) stressed the negative 

implications of lack of effective communication with babies at the appropriate stage and failing 

to catch them at the opportune moment. Children who lack supportive early interactions from 

their parents are at risk of adverse social educational outcomes and poor emotional and cognitive 

development (David et al, 2007; Johnson, 2008). 

The Department of Health (2008) developed a guide for primary care trusts, local authorities and 

early years practitioners, based on evidence on the neurological development of the brain. The 

guide is underpinned by research and takes into consideration the findings of developmental 

psychologists like Sylva, (2007) and Johnson (2008). Recommendations from this guide focus on 

parent child attachment and highlight the importance of supporting families facing difficulties in 

an effort to respond to risk factors that may lead to children's  poor life outcomes. Early education 

is one of the factors singled out as crucial in promoting readiness for school to minimise negative 

educational and social trajectories (Department of Health, 2008). 

2.4 Language and Communication 

The development and use of language are at the heart of learning for young children (Department 

for Children, Schools and Families, 2007). Literacy is based on spoken language acquisition and 

the ability to communicate ideas effectively, especially before a child's entry into school (Early 

Years Foundation Stage, 2006); Hall and Elliman, 2006) . Speaking and listening, reading and 

writing are fundamental skills essential for positive academic outcomes and i t  is important to 

create an environment rich with activities and communication that stimulate the natural 

development especially of the spoken language (Hall and Elliman, 2006). 
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In a study to determine the outcomes for early intervention, Nichols (2007) concluded that 

preschool language difficulties are often associated with poor academic achievement. 

Furthermore, Nichols  (2007) observed that children from disadvantaged fami l ies are at risk of 

poor language skil ls, consequently becoming underachievers. Preschool language difficulties are 

identified in Nichols ' s  study (2007) as an indication for academic difficulties that tend to persist 

throughout childhood and adolescence. To substantiate this fact, Department for Education and 

Ski l ls (2007) acknowledged that on one hand, expressive language is strongly l inked with 

emergent l iteracy skil ls, and that vocabulary size translates into later reading abi lities. On the 

other hand, children who experience language delay are at risk of limited vocabulary and 

subsequent translation into negative academic outcomes (Department for Children, Schools and 

Famil ies, 2007). These findings are relevant to the current study because they highlight the l ink 

between expressive language and literacy skil ls .  

Locke et al (2002) assessed the language skil ls of 240 chi ldren from four disadvantaged areas in 

UK and concluded that the problem of language ditTtculty was more prevalent in deprived areas. 

In a similar study conducted by Snow and Paez (2004), a comparison between children from 

areas of disadvantage and affluence showed significant differences between their l inguistic skills, 

with poor children showing language delay. A juxtaposition of studies by Locke et al (2002), 

Paez (2004) and Department for Children, Schools and Families, (2007), clearly demonstrates the 

l ink between child development and child poverty, illustrating the correlation between poverty 

and underachievement. 

research evidence ind

require support. 

With thi s  perspective, it is arguably logical to deduce the l ink between language development and 

cognitive development, and between deprivation and underachievement. The implications of this 

icate the need for early years practitioners, working in partnership with 

parents to screen for language difficulties at an early age and to assess the needs of famil ies who 

Some chi ldren do have serious problems mastering language due to 

developmental delay and hearing disorders (Hal l and Ell iman, 2006). If identified early, 

appropriate interventions can be put in place to remedy the problems and promote the 
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development of communication skil l s  from an early age. Furthermore, individual children' s 

needs should be identified early in l ife so as to reduce the risk that the child lags behind with 

educational and social opportunities. 

Li et al (2007) in a study of early development of chi ldren from l inguistically diversc 

backgrounds in Australia found that children who spoke English alone scored significantly higher 

in language, general knowledge and communication skills, than those who were bilingual. In 

view of these findings then, language and communication can be viewed as a barrier m 

promoting early literacy skills. It i s  with this background knowledge that practitioners can target 

famil ies who need support to engage in family centred initiatives that enhance the development 

of opportunities to ensure that no chi ld is left behind (Department for 1-Jealth, 2008). 

Mroz (2006), in a survey of 294 nursey schoolteachers highlighted the lack of in-depth 

understanding of early childhood l anguage development. In order to effectively support children 

with language difficulties in nursery school, nursery school teachers require ski l ls in early 

identification of language and communications and problems and practical abil ity to address 

these issues. In a simi lar survey of 829 nursery school teachers, Letts and Hall (2003) criticised 

the training of preschool teachers because more than 72% of respondents in the study reported no 

input during their train ing on speech and language difficulties . The two studies identified a gap in 

service provision, indicating that nursery staff may remain unaware of the communication needs 

of some children. More in depth understanding of children' s  communication skil ls can help early 

years providers focus on the key areas to help identify speech and language delay. In addition, 

better communication strategies between early years professionals and multi disciplinary health 

professionals can faci l itate seamless support for families and children with communication 

difficulties. 

Olsen and Deboise (2007) -conducted a study to determine how early education 

communication 

settings can 

support fami lies to strengthen child development. The study i dentified 

difficulties faced by children from families where English was not the main language spoken at 
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home. Olsen and Deboise (2007) found that the children showed communication deficits and 

difficulties were more profound in younger chi ldren. This information helped early years staff to 

increase time spent on a one to one basis with bi l ingual chi ldren and developed interventions that 

supported parents who required English language lessons. 

In a similar study conducted in Lancashire, Whiteley et al (2005) set out to identify target areas 

or d ifiicu lty in preschool children. The findings indicated that one in three chi ldren were at risk 

of developing language difficulties and that chi ldren from lower socio economic groups had poor 

knowledge of letters and poor phonological awareness. In their recommendations, Whiteley et al 

(2005) pointed out the need for l anguage support for pre reading ski lls especially for children 

from disadvantaged families who did not speak English as a first language. They were quick to 

point out that although early identification of language d ifficulties was a key area for nursery 

school staff, without necessary skil ls and capacity to intervene, children will still be struggling 

with communication difficulties. Furthermore, the study i l lustrated a lack of systematic 

assessment and diagnosis of key stages of development. These findings are very important for 

thi s  study because they identify a problem, which is not addressed by nursery schools. Gaps in 

literature indicate a need to place health professionals within the nursery school setting for the 

purpose of screening children for developmental delays and subsequent referrals to appropriate 

special i st disciplines. Overall , the study by Whiteley at al (2005) yielded significant findings, 

which have practical implications on policy and training of nursery school staff. 

2.5 The role of parents in promoting early literacy skills 

Engaging parents of preschool children in promoting early learning faci litates early identification 

of d ifficulties such as language and communication problems (Potter, 2007). These can be 

addressed early in life, with appropriate interventions put in place to help children achieve the 

five outcomes enshrined in the Every Child Matters framework, (Department for Education and 

Skills, 2004) namely: 

• All chi ldren be healthy 

• Stay safe 
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• Be healthy 

• Enjoy and Achieve 

• Make a positive contribution and achieve economic well being 

In ensuring that chi ldren meet al l the five outcomes, parents and early years' practitioners can 

work together to safeguard the children's health and well-being and to promote learning and 

development. Indeed, learning within the home is more lasting and influential than any other 

(Evangelou and Sylva, 2007). Consequently, experiences within the family have a deep-seated 

impact on individuals learning, behaviour and life chances. It is necessary for practitioners to 

undertake research in order to gain insight into how parents of preschool chi ldren engage in daily 

activities that promote learning and how they can help children develop pre-reading skills at 

home. 

Petrie and Holloway (2006) conducted 1 6  in depth interviews with mothers of preschool children 

to better understand how they engaged in promoting their children's l iteracy skills. The study 

compared findings between working class and middle class mothers and concluded that all the 

mothers engaged in some form of learning activities at home. The difference was that middle 

class mothers engaged in more formal and structured activities while the working class mothers 

did not want to push their children to do more formal activities, preferring to leave it to the 

nursery school teachers. 

In a similar study, Vandermaas-Peeler et al (2007) investigated the frequency and type of 

numeracy exchanges between parents and their children during play. The focus of this study was 

on how parents play number games to promote mastery of mathematics. The findings revealed 

that although most parents in the study did engage in number games, it was mainly on how to use 

numbers in the process of buying and selling, comparing sizes and quantities rather than 

counting, adding and subtracting. The two studies were similar in that they both sought 

understanding of l iteracy related behaviours that parents engage in with their chi ldren. They were 

different in that Vandermaas et al (2007) singled out numeracy and did not purposely select 
24 



Karen Mupemba 07 14891 How do preschool children develop literacy skil ls? An exploration of parents views 

on how they promote early learning. 

samples of participants from working and middle class groups. The findings from the two studies 

were relevant for the current study because it was useful to illustrate if there was indeed a link 

between income and development of preschool literacy skills. 

Early l iteracy strategies have been criticised by Brooks-Gunn (2007) who observed that early 

education approaches are based on pedagogical principles that require children to learn to read, 

write and count before they are ready to do so. In a paper presented at a research briefing, 

Brooks-Gunn (2007) argued that early childhood interventions are often pursued with the short 

sight that there is no need for future interventions. Brooks-Gunn (2007) pointed out the folly in 

this because of the need for early interventions to be consistent, intergrated and of high quality, 

inputted over time, for them to be effective and for society to reap the benefits. Brooks Gunn 

(2007) further pointed out that piecemeal interventions are ineffective and that isolated support 

for parents facing difficult circumstances can be equated to a drop in the ocean, with no 

meaningful impact observed. 

Further contrary views propounded by Nichols (2007) criticise early learning principles as adult 

sanctioned deliberations that are motivated by future perspectives rather than focussing on here 

and now. Initiatives are designed to prevent future negative outcomes such as ill health, antisocial 

and criminal behaviour, teenage pregnancy and drug and alcohol misuse. Furthermore, children 

are driven to participate on the basis of who they are, and not who they will become (Nichols, 

2007). Children's unique personal characteristics wil l determine the course of their progress 

(Brooks Gunn, 2007. The views and thoughts of the children have not been sol icited and there is 

little evidence to suggest that child initiated learning experiences have been seriously considered 

as meaningful in influencing their own learning outcomes (Brooks-Gunn, 2007). 

In the United Kingdom, efforts are being made to support early parent involvement in enhancing 

children 's school readiness and many projects l ike PEEP were designed to raise early 

achievements in literacy. Willan (2007) proposed four types of parenting interventions namely: 

parent education, parent management and training, chi ld skil ls training and preschool enrichment 
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programmes. Willan (2007) suggests that the four tiers of early interventions should be offered to 

all parents residing within designated deprived areas to serve targeted families. 

Noble as the structured approach may be, there is stigma associated with designation and targeted 

interventions. Services may be better accessed by those who need them least (Whiteley et al, 

2005). However, Wilan, (2007) argued that by involving families in remedial and targeted 

programmes, they can gain a sense of involvement and ownership through participation and 

decision-making in matters that affect their own destiny Lack of access by families to benefit 

most from the interventions remains a challenge to the effectiveness of these initiatives. A lot of 

work by professionals still needs to be done to adopt strategies for reaching the hard to reach 

groups to ensure they make the most out of programmes available for them and their young 

children. 

In a multiethnic and diverse population, there are issues of fundamental philosophical, political 

and social epistemology that define differences in how culture hands down to younger 

generations (Marcon, 2005). While policies on early education recommend that parents engage in 

literacy-oriented interactions with their children, different culture groups may value early 

learning differently. Parents' own beliefs, orientation and interest in developing children's 

cognitive skills influence how they can participate and promote early learning. It i s  clear that 

early learning strategies are underpinned by evidence and practitioners need to assess the needs 

of families in providing a home environment that cultures stimulating experiences to promote 

optimal brain development. 

Children of every culture will learn to read and write if encouraged to by families and teachers, 

and if provided with a rich print environment (Smith, 2007). Li et al, (2007) concluded that 

intellectual gains from early childhood tend to persist and be instrumental in changing 

educational underachievement of children living in poverty. The importance of early educational 

childhood interventions is widely acknowledged and attributed to the development of preschool 

literacy and social skills, with subsequent positive academic and social trajectories (Shonkoff and 
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Meisels, 2003 ;  Olsen and DeBoise, 2007). Indeed, children who reach school age with poor 

literacy and social skills are at high risk of school failure, social and behavioural problems and 

poor life outcomes (Shonkoff and Meisels, 2003) .  

2.6 Policy and Social Context 

The UK Early Years Policy has seen massive changes in service expansion and transformation 

since the new Labour Government came into power in 1997(Potter, 2007). Early childhood is a 

period when children are especially vulnerable to external factors such as poverty, which can 

have a negative impact on every aspect of development. Smith (2007) analysed the UK Early 

Years Policy, which is driven by efforts to address inequalities and narrow the gap in outcomes 

between the most advantaged and the most disadvantaged children. Smith (2007) compared the 

UK Early Years Policy, which was investing large amounts of funding for Early Years, with the 

United States Government Policy, which was facing budget cuts in early education programmes. 

Smith (2007) highlighted that the UK Early Years Policy aimed to improve outcomes for children 

especially from deprived backgrounds, with measurable outcomes being children 's health, 

positive educational and social outcomes. Indeed, the UK Government supports initiatives to help 

parents promote physical, social and intellectual development of their young children. This offers 

an opportunity for the children to make a head start so they can flourish both at home and in 

school, in order to break the cycle of deprivation. With increased pressure on schools to provide 

evidence of student performance resulting from quality educational interventions, early literacy 

and school readiness are at the top of the education agenda for the United Kingdom "New Labour 

Party" (Smith, 2007) . 

Another policy that underpins early education in UK is The Early Years Foundation Stage 

(EYFS) a framework developed for use by early years professionals, as part of the Ten Year 

Childcare Strategy (2004) . The EYFS framework acknowledges the link between expressive 

language and the emergence of literacy skills and provides guidance on how early years settings 

can provide for the development of effective communication and language skills . Potter (2007) 
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analysed this policy and, similar to the review of the Early Years Policy by Smith (2007) found 

that it addressed relevant issues and aimed to deliver improved outcomes for all children 

especially those from poor backgrounds. The Early Years Foundation Stage acknowledges that 

parents are the chi ld's first and most enduring educators and that babies are born with a readiness 

to learn. 

Potter (2007) analysed the recommendations of the EYFS on the promotion of speech and 

language development in young children. The policy highlighted the l ink between language and 

literacy and suggested how early years settings can provide an environment that nourishes the 

development of language skil ls . The pol icy also recommended early identification of 

communication problems and best practice on how to address these. However, Potter (2007) 

criticised the EYFS, citing lack of conceptual coherence and poor reference to skills essential for 

early years practitioners to identify developmental problems. This finding, and critique of the 

EYFS, i s  relevant in this study because within the nursery school setting, children with 

communication and language difficulties are being missed due to lack of skill in early 

identification by staff. 

Early literacy programmes are viewed critically as a future oriented drive by pol icy makers, 

forecasting the economy of young populations on what is invested today Ziegler (2006). In an 

editorial on Early Years Policy, Ziegler (2006) criticised policy makers for believing that offering 

two years of preschool l iteracy can wipe out socio economic disparities, arguing that there was no 

easy answers and solutions to improving children's achievements. Ziegler (2006) advocated for 

. the abolition of early learning programmes, suggesting that they are a waste of money and that 

intellectual gains decline over time. 

In a similar editorial Parker-Rees and Whitehead (2006) argued that at the end of early 

interventions to promote l iteracy, poor children were likely to enrol in underachieving schools 

and were also l ikely to stil l  face the same social circumstances that do not improve their social 

trajectories. Furthermore, Whitehead (2006) acknowledged that despite the huge increase in 
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political interest and investment in early childhood experiences, the determinants of poverty are 

difficult to shift and that programmes like Sure Start only serve to divert attention from social 

inequalit ies only to focus on poor parenting and unstimulating homes as the main causes of 

poverty. 

In the writer' s  own view, education, on its own is not a panacea for one of the world' s major 

troubles, poverty. Education cannot yield positive l ife outcomes without other interventions that 

focus on the links between poverty and the well being of children and fami l ies. Low income in 

early life has indeed been identified as one of the most crucial factors associated with poor school 

achievement (Asscher et al , 2006). Children of low income parents with low levels of education 

often lag behind their peers from families with higher incomes and with high levels of education. 

In this study, it was essential that children ' s  literacy skil ls be measured against their parents ' 

income and level of education, in order to establish a link between demographic factors and 

children' s  abilities. The Department of Health (2008) recommend the interagency working, with 

the Department for Children, Schools and Families coordinating initiatives to address problems 

faced by famil ies with young children. In support of this argument, Smith (2007) cited area 

based initiatives targeting social exclusion, early year' s poverty and unemployment. Identifying 

and prioritizing community and family needs can facilitate the design and implementation of 

targeted interventions for the improvement of educational and behavioural outcomes of children 

(Hall and Elliman, 2006). 

Striving for excellence, the United Kingdom government rolled out a multi-agency programme 

designed to offer a range of services to deprived families with children aged five years and 

younger (Carpenter and Egerton, 2005). The programme, commonly known as Sure Start, is a 

multifaceted initiative designed to promote the physical, intel lectual, social development of 

children from disadvantaged families. Sure Start aims to improve the l ife outcomes of 

disadvantaged children and encourages active participation of parents in their children' s  learning. 

Based in 20% most deprived areas of England (Willan, 2007) the programme harnesses resources 

and provides family support, outreach and home v isiting (Department of Health, 2008). The 
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at risk of problems in school and in later life. Many children in nursery school lack play skills, 

communication and language skills and their starting point in some cases is said to be so low that 

even by the end of nursery school, they are still unprepared for reception school (Palmer et al, 

2005). In a similar critique of the early education policy, Whiteley et al, (2005) argued that poor 

children tend to lag behind their peers and are often considered as underachievers. This pattern of 

poor performance tends to persist, with 16 year olds in Britain not achieving five good General 

focus of these initiatives is on the family environment as a basis for determining key trajectories 

for disadvantaged children (Department for Health, 2007. 

Palmer et al (2005) criticised the efforts of the UK Government policy on early education , 

observing that despite rigorous attempts to empower poor children with education, many are still 

Certificate of Secondary Education (GCSE) subjects at grade C or better (Whiteley et al, 2005). 

Furthermore, the cyclic nature of poverty depicts itself, when low achievement leads to 

underachievement leading to poverty (Potter, 2007). All the policy did was label poor children as 

underachievers without really addressing the issues surrounding their social contexts (Palmer et 

al, 2005). 

Although the home background is the most important single factor in educational achievement at 

school and in later life (Carpenter and Egerton, 2005), there is a general consensus that family 

life is not a happy experience for many children. This was echoed by Hall and Elliman (2006) 

when they pointed out the vulnerability of some children due to environmental and family 

circumstances such as poverty, family breakdown, domestic violence, poor maternal mental well 

being and low parental education. Hall and Elliman (2006) observed that circumstances such as 

teenage parenthood, neighbourhood deprivation, social exclusion and low family income increase 

the risk of poverty and low educational achievement. These factors 

seated 

are some of the most deeply 

challenges in society that hinder the delivery of good quality early childhood 

interventions. Children facing difficult environmental circumstances are at risk of poor social and 

academic outcomes and early childhood interventions are effective in altering trajectories of 
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vulnerable children in school and beyond. Understanding the needs of families helps practitioners 

to target interventions to address the needs of vulnerable children. 

In examining the provision of quality early childhood education, one needs to consider what 

factors threaten the effectiveness of interventions (Carpenter and Egerton, 2005). Parent child 

interactions within the home environment can be counterproductive, when harsh discipline; lack 

of warmth and poor stimulation can lead to self-esteem and subsequent low educational 

attainment (Brooks-Gunn, 2006). 

2.7 Summary 

The literature review yielded evidence that highlights that the early years of life are an important 

foundation for social and academic outcomes. Parents are the child' s  first and most enduring 

educators and they play a crucial role in influencing the development of preschool literacy skills. 

This study aims to gain insight into the views of parents children' s  educators, asking for their role 

in promoting early l iteracy skills. Parents need support from early years practitioners to help 

them promote their children's academic growth from an early age. The literature demonstrates 

that early literacy skills lay the foundation for positive educational and social outcomes and that 

preschool child need to start school with competences that enable them to do well. The study 

aims to determine the level of children's  literacy and social skills by assessing their competences 

in nursery and how ready they are for formal school. 

Language and communication are crucial predictors of educational success and early 

identification of developmental delay can help remedy any difficulties to ensure that children are 

at the same level with their peers. The study inquires about language spoken at home in an effort 

to establish how speaking a second language other than English can impact on children's 

language and communication skills. The literature review highlighted policy implications on 

early years provision. The method of the study encompasses an element of evaluating policy by 

identifying any form of support offered to children, especially those with communication and 

language difficulty. 
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Contrary views against investing in early literacy are constmctivc in that claims of effectiveness 

can be arrived at through rigorous interventions that are consistent and sustained over time. The 

current study explored all relevant aspects pertaining to early l iteracy and school readiness. The 

methodology adopted gave an opportunity to explore issues related to the deliberate strategies 

parents engage in to promote school readiness by conducting a qualitative study to explore 

factors that influence the development of early literacy skills. Gaps identified in the literature are 

that very few studies actually linked parent 's  deliberations with literacy and social skills of the 

children, this study endeavoured to add to the existing body of evidence by generating more 

information through a qualitative and valid methodology. 
I ·. 
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CHAPTER 3: RESEARCH DESIGN 

3.1 Introduction 

Chapter five describes the research design used to explore the views of parents on their role in 

promoting early literacy skills of their children attending nursery school in Central Luton. 

This chapter detai l s  the reason for using a qualitative design, focussing on grounded theory 

approach coined by Glaser and Strauss ( 1 967). A description of participants, 

considerations, data collection methods and setting will be made. The time frame for data 

collection including resources utilised will be presented. 

3.2 Qualitative Research 

Qual itative research was defined by Strauss and Corbin ( 1 998 :p. 1 0) as ' 'any type of research that 

produces findings not arrived at by stastical procedures or other means of quantification%" They 

asserted that qualitative research focuses on human life experiences, seeking meaning on how 

mankind interpret the world around them. Polit and Beck (2004) described qualitative research as 

one that is flexible and capable of adjusting to the subject under investigation and strives for a 

hol i stic comprehension of phenomena under investigation. Tanenbaum (2003) asserted that 

qual i tative research focuses more on interpreting phenomena as it is experienced, felt or 

undergone, rather than count and quantify them. Several characteristics of qualitative design 

stand out distinctively: (a) complexity (b) the use of experiential data and (c) induction, deduction 

and verification (Strauss, 1 998). Complexity becomes evident with the y ielding of multiple 

concepts derived from data. Clarity is sought by the researcher through ongoing analysis to 

enable interpretation and formulation of subsequent strategies. Induction, deduction and 

verification are achieved through various data collection strategies, seeking out implications and 

discovering new concepts. Strauss and Corbin ( 1 998, p. l l )  contended that qualitative data 

analysis tends to be a "nonmathematical process of interpretation, carried out for the purpose of 

discovering concepts and relationships in raw data%". 
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Qualitative methods can also be used to explore substantive areas about which little is known to 

gain insight into aspects of l ife such as feel ings, emotions, behaviour and thought processes 

(Strauss & Corbin, 1 998). Along with other empirical research methodologies, qualitative 

research is designed to gather data that can be used to verify, elaborate, derive meaning and seek 

impl ications of findings (Strauss 1987). Quantitative research, on the other hand, focusses on 

empirical methods that generall y  result in statistical analysis of numerical data (Pol it and Beck, 

2004). 

Quantitative method was not appropriate for this study because of the need for flexibility and in 

depth understanding of perceptions within a naturalistic setting. Qual itative research 

methodology was chosen for this study because the phenomenon under investigation involved 

thoughts, feel ings, opinions and beliefs. The nature of the study required the researcher to explore 

peoples' thoughts and practices, to gain insight into real life situations and to explore parent' s  

expectations from preschools, in  promoting early l iteracy skills. The grounded theory approach 

was used because it fulfilled the above criteria and the researcher was abl e  to gain understanding 

on the thoughts and perceptions of parents regarding their chi ldren ' s  early l iteracy skil ls. 

3.3 Grounded Theory 

Grounded theory was first described by Glaser and Strauss ( 1 967) in their book The Discovery of 

Grounded Theory. The approach sharply departs from the paradigm of experimental science in 

that theory is grounded in data, rather than the use of data to test hypothesis or simply describe 

empirical phenomena. Grounded theory has its roots in the social sciences, it describes and 

explains the phenomena under study and seeks to derive meaning from data systematically 

gathered and analysed through the research process (Strauss and Corbin, 1 998). Theories are 

based on the study of human conduct and concepts that impinge on it. Grounded theorists aim to 

discover patterns and processes present in human interactions (Pandit, 1 996) and to identify and 

explain the generalities, which wil l  form the substance of theories (Sheldon, 1 998). 
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The function of theory is to enable explanation and prediction of behaviour, be useful in practical 

applications and serve as a guide in providing a style for research (Pandit, 1 996). Grounded 

theory calls for a "continual interplay between data collection and analysis to produce a theory 

during the research process,t" (Bowen, 2006, p.2). Inductive analysis emerges from the patterns, 

concepts and themes grounded in the empirical data. Grounded lheory originated from symbol ic 

interactionism, a term coined by Blumer ( 1 969). Symbolic interactionism is now a recognised 

method of studying human group l ife and conduct. Human beings act towards things "on the 

basis of the meanings that the things have for themt" (Blumer, 1 969, p.3). Human behaviour is 

therefore a response to external stimuli and due to social interaction. Glaser ( 1 992) asserted that 

grounded theory is based on social interaction, a process that forms human conduct (Blumer, 

1 986, p.7). 

Criticisms have been levelled against grounded theory. After their joint publication, Glaser and 

Strauss ( 1 967) the cofounders of grounded theory continued to develop the method over the years 

independent of each other. The theory later emerged dichotomous when Strauss and Corbin 

( 1 990) published the Basics of Qualitative Research. Glaser ( 1 992) criticised their work, arguing 

that they set concrete procedures for grounded theory and forced theory from data. In their 

second edition, Strauss and Corbin ( 1 998) reacted against Glaser' s  criticism and warned that 

grounded theory procedures should be taken heuristically rather than rigid implementation of 

guidelines. However, the two divergent approaches did not depart from the original 

epistemological underpinning (Mil ls et al.2006). Both Glaser and Strauss sti l l concurred on the 

importance of constructing theory based on important issues in people 's l ives (Mil ls et al .2006). 

Another weakness of grounded theory is its lack of clarity about sampling procedures. 

Hutchinson ( 1 993) argues in favour of a d iverse sample that ensures the capture of extensive 

data. In contrast, Morse ( 1 998) proposed a narrow and more focused sample; identifying 

participants with experience in the area under investigation. Cutcl iffe and Cutcl iffe (2000) 

observed that the selection of participants with a l imited experience of the social process is l ikely 

to yield a limited understanding of phenomena being studied. Glaser and Strauss ( 1 967) 
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highlighted how the choice between a wider or narrow study samples depends on the level of 

conceptual theory the researcher intends to use. For a theory to be appl icable to a particular and 

limited domain of inquiry, a narrow and more focused sample is recommended. For a more 

formal theory dealing with a more general domain of social science, a more diverse sample is  

more likely to yield a theory wider in scope (Cutcliffe and Cutcliffe, 2000). 

Grounded theory demands skil l  and expertise in coding and analysing large amounts of data. The 

approach is also time consuming and the researcher is exposed to participants for long periods, 

creating an emotional ly demanding interaction (Sheldon, 1 998). Despite the controversy 

surrounding grounded theory and some of the practical weaknesses, the approach was adopted for 

this study because of its ability to faci litate possible discovery of new concepts, themes and 

phenomena, indeed, knowledge gaps were identified regarding early ch ildhood learning. Despite 

the different trajectories between Strauss and Glaser, the fundamental building blocks of 

grounded theory remain intact, namely setting aside the researchers preconceived ideas and 

development of concepts through constant comparison of data. 

Although skill and expertise are important factors to consider when conducting grounded theory 

approach, the researcher' s  novice is not a hindrance in this study because of the strong support 

and guidance offered by the supervisor, and the wealth of experience available on the subject 

under discussion. 

The purpose of grounded theory is to generate comprehensive explanations of phenomena that 

arc grounded in real l ife situations and important in peoples· l ives (Polit and Beck, 2006). 

Sheldon ( 1 o998) pointed out that grounded theory approach was very useful for providing a fresh 

perspective in a familiar si tuation and very useful in providing a fresh perspective in a familiar 

situation. Preschool education is a familiar field of study in discipline of education, psychology, 

health and social care. It is hoped that the findings of this study will encourage early learning 

professionals to stand back and reflect on interventions and have a fresh look at factors that 

influence the development of preschool literacy skills . 
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Grounded theory was used in this study because it is well suited to explore and understand early 

chi ldhood experiences and how they influence social and cognitive skil ls in preschool children. 

The writer was able to describe situations, environments, reactions, feelings, demographic factors 

and attitudes, in order to explain and gain interpretive insight into what goes on in the world of a 

selected group of preschool children and their families. 

3.4 Data Collection 

Data were collected from June - August 2008 using a two thronged approach to gain a deeper 

understanding of the interplay between parents deliberate education related behaviours at home 

and the actual l iteracy and social behaviours of their children as part of a b igger group in nursery. 

The first approach involved observing preschool children in nursery using the Schedule of 

Growing Ski l ls 1 1  (Bellman et al, 1 996) as an assessment tool for their literacy and social 

competency. The second approach involved semi-structured interviews with the parents at home. 

In addition, demographic data about the participants were obtained. The method of selecting 

participants, how the assessments and semi-structured interviews were conducted will be 

discussed in greater detail .  

The semi-structured interview i s  a qualitative research tool used to gain a range of insights into 

specific issues relating to knowledge, practices, attitudes and behaviours of individuals (Polit and 

Beck, 2007). Semi structured interviews allow for focussed and more general two-way 

communication between the researcher and respondent and give room for probing (LoBiondo -

Wood, 2006) .  The tool provides a framework for the interview and obtains both qualitative and 

quantitative information from the respondents. It starts off with general and moves on to the more 

specific questions about the topic in question. The benefits of the tool are that it allows the 

researcher to compare preferences and practices between respondents and provides answers and 

reasons for the anwers. It is also a flexible tool that allows a great deal of leeway on how 

respondents can give their answers .  However, the tool has a weakness in that it tends to allow 
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digression from the topic of interest and may yield a lot of extra information not relevant to the 

topic under investigation. The writer addressed this weakness by redirecting the respondents to 

the topic under discussion and providing them with an alternative contact person to address the 

requests that the writer could not address, often arranging another appointment to discuss 

problems  raised. 

3.4.1 Ethical Considerations 

The researcher sought permission 

head to submit a Criminal Records Bureau disclosure, a pol

from the school head in writing. An indemnity letter, endorsed 

by the University of Bedfordshire Research Ethics Committee was presented to the head of the 

nursery school, as wel l  as an outl ine of the proposed study, highlighting the objectives, data 

collection methods and benefits of the study. In addition, the researcher was requested by the 

school ice report that enables 

organisations to identify candidates who may not be suitable to work with vulnerable people such 

as children and adults (Police Reform ACT, 2002). 

Written consent was sought from parents to observe their chil'

parents to participate in semi structured interviews at home. The nursery school staff handed out 

the letters to parents as they brought their chi ldren to nursery school. The l'

parents of the proposed study and to seek their written consent for the researcher to observe their 

children at play as wel l  as to interview the parents themselves at home. Letters were sent to sixty

five parents of children aged 3-4 years, this was the total school enrolment for thi s  age group. 

Fifteen parents gave their written consent to participate in the study. From the fifteen 

respondents, three parents later declined and withdrew their chi ldren from the study citing plans 

to travel .  Twelve chi ldren and their parents participated in the study. 

Because of the wide ethnic mix in the participants within Luton (Luton Primary Care Trust 

Annual Report, 2006) the researcher allocated a budget for translators. The most commonly 

spoken languages other than English are Urdu, Bengali and Polish. However; the entire twelve 
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parents seen spoke reasonably good Engl ish, if one parent could not speak English, the other 

spouse offered to be interviewed, as did two of the families who participated in the study. 

As part of data protection and confidentiality, it was necessary to store the information about the 

fami lies with no traceable names on tape and this was erased as soon as analysis was complete. 

Data that were saved on computer could  only be accessed through a protected password. No 

identification of participants was made and data were not traceable to individuals. Confidentiality 

and participant anonymity were maintained through the use of code names for both the children 

and their parents. This  was in accordance with the Data Protection Act ( 1 998). Printed sheets 

were shredded as part of confidential waste. 

The interviews were conducted at participant' s homes, allowing the parents greater privacy and 

control over the environment. In terms and conditions of the Lone Working Pol icy for the Luton 

Primary Care Trust (2004), the researcher informed col leagues when home visiting the 

participants to conduct interviews. A work diary sheet was compiled and made available to 

colleagues to specify the addresses visited without disclosing the names and nature of the visits. 

The researcher kept a mobile phone on in case there was need to be reached or to contact work 

colleagues urgently. 

3.4.l Population and Sample 

The choice of nursery school was made on the basis that attendants are from a wide ethnic mix 

consistent with the population distribution residing in central district of Luton. Another reason for 

choice was that the nursery enrols children aged from three to four and half years, the later being 

the age at which children in the United Kingdom are ready to start school (UK Early Years 

Policy, 2007). Other nursery school s  enrol children from as early as six months of age. This 

would make a wider range in age. The sample needed to be more focussed and narrow in order to 

generate information from a limited domain and also because of the complexity of the data. It 

was more important to gain a deeper understanding of views and opinions than to have greater 

statistical numbers without insight into the social phenomena under investigation. The nursery 
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was also chosen because the chi ldren are from a wider ethnic mix unlike other nursery schools in 

and around the central district of Luton with a preponderance of one or two ethnic groups 

(Department for Schools, Chi ldren and Famil ies, 2007). 

Participants were selected if they were aged between 3 and 4 years and if their parents had given 

consent. Purposeful and theoretical sampling techniques were used to maximise opportunities to 

compare incidents and events (Strauss and Corbin, 1 998) as they unfolded during children 's  play 

and interaction. Theoretical sampling is based on concepts that have proven to be of theoretical 

relevance to the evolving findings and (Strauss and Corbin, 1 998). This enabled the researcher to 

· generate sufficient themes and core categories to the point of saturation. 

Preschool children were assessed for their preschool l iteracy and social ski! ls using the Schedule 

of Growing Skill s  1 1 , a multidisciplinary tool designed for assessing cognitive, l iteracy and 

writing skill s  (Bellman et al, 1 996) and used by other researchers and practitioners effectively. 

The tool is used for assessing developmental stages for children by paediatricians and health 

visitors. The children were all aged between three years to four and half  years old. Five chi ldren 

were male and seven were female. All the children had been in nursery for at least three months. 

Four chi ldren attended nursery all day everyday from Monday to Friday, while eight attended for 

two and half hours every day. 

3.5 Data Collection Procedures 

The study was conducted in two phases. The first phase involved observing and assessing twelve 

3-4 year old children in nursery school for their cognitive and social-emotional development. 

Parents gave written consent for their children to participate in the study and agreed to be 

interviewed at home. The main tasks for assessment were picture similarities, block building, 

shapes and sizes and naming vocabulary. The children were al so assessed for social skills and 

emotional development. The main aspects of the observation were play skil ls, compliance and 

peer acceptance. The Schedule of Growing Ski lls (Bellman et al, 1 996) was used as an 

assessment tool . The tool is widely acknowledged and used by educational psychologists, 
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paediatricians, health visitors and nursery teachers to estab lish the development levels of young 

children aged 0-5 years (Bellman et al, 1 996). 

The second phase of  the study involved semi structured interviews with parents of those children 

observed in nursery school. Twelve interviews were conducted at home and the main questions 

related to the types of activities carried out with the children and the p lanned initiatives they 

engaged in to promote early learning. Parents were also asked how they were involved in their 

children's nursery schools to try and establish if they were acknowledged as partners in their 

children' s  nursery school activities and if the parents themselves felt they had a role to play in 

supporting their children's nursery school . 

3.5.1 Observing and Assessing and Children's Skills 

Observation was defined by Polit and Beck (2006) as research technique that involves watching 

the research participants for the purpose of col lecting data. Observation yields val id data and it i s  

considered a reliable tool for col lecting in depth information about particular behaviours 

(LoBiondo -Wood, 2006). Although it is a time consuming technique, the writer used 

observation in order to assess children' s ski l ls and behaviours and allocated appropriate time in 

order to gather the relevant data for this study. A lthough people tend to change if they are aware 

of being observed due to the Hawthorne effect (Polit and Beck, 2006), the children in this study 

viewed the researcher as a new member of staff. They were introduced to the writer by the 

regular staff and informed about the purpose of the visit, they quickly engaged and continued to 

behave as they norma11y would without being observed. This can be attributed to the writer' s 

familiarity with children and the ability to make them feel at ease. 

The children were assessed by the writer for language and literacy skills , manipulative ski lls, 

social skills  and emotional development using the Schedule of Growing Skills l 1 (see table 1 ). A 

summary of the tasks assessed for each skill is presented in Table 1 and every chi ld ' s  ind ividual 

assessment was recorded (see tables 5- 1 7). To maintain anonymity, the children were 

codenamed alphabetical ly from A to L.Each child was assessed separately from the group, and 
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asked to name pictures in a book, describe the action seen, demonstrate understanding of 

adj ectives by describing the size of images. This exercise was designed to assess the children's 

verbal comprehension and their language and l iteracy skills. 

The chi ldren were then assessed for their manipulative skills by observing them bui ld a tower 

block of small, wooden and multicoloured bricks. They were asked to complete a shape foam 

board and fish foam board, this exercise helped determine the children's  visual comprehension 

and awareness of different shapes and sizes and also assess their language and l iteracy skil ls. The 

chi ldren were al so asked to imitate a cross and to write their own names on a piece of paper using 

coloured pencil . Lastly, the children were assessed for their social skil ls and emotional 

development by observing them at play with their peers. They were observed for ski lful play, 

sharing of toys, waiting their tum an engaging in imaginative play. It was important to observe 

how children helped their peers by actively supporting them in a game. These tasks are al l in line 

with the Schedule of Growing Skills 1 1  ( 1 996). Assessment for each child lasted about one hour. 

An analysis of the findings wil l  be presented in the data analysis section. 

Table 1: Schedule of Growing Skills: Assessment of Children's Skills by Tasks 

Language and Literacy Skills Manipulative Skills Social Skills, and emotional 

Development 

Tasks Tasks Tasks 

Verbal Comprehension Builds a tower of seven Skilful play 

Naming vocabulary bricks Actively helps playmates 

Understanding of verbs, size adjectives Completes fish foam board Shares toys 

Imitates cross Awaits tum 

Completes fish shape foam Engages in cooperative and imaginative play • 

board 

Adapted from (Bellman et al 1 996) 
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3.S.2 Semi structured interviews with parents 

There was need to have narrative descriptions of preschool literacy related activities parents 

engaged in with their children. Appointments were made by telephone to conduct interviews at 

home and these were arranged to suit the parents. Two families were interviewed on a weekend 

because they were working during the week and their spouses who were home during the week 

spoke little Engl ish. Semi structured interviews were held with parents of the children at their 

individual homes. Nine interviews were conducted with mothers only. Three of the interviews 

were conducted with the fathers because the mothers could not speak English and one mother 

preferred that the father be interviewed. Petrie and Holloway (2006) observed that mothers tend 

to spend more t ime with the children and they are more involved in educating the children and 

therefore the most ideal to give accurate information regarding literacy activities. However, in 

this study, the three mothers could not be interviewed due to language difficulties and it was 

necessary to include the fathers because they offered to be interviewed and because they spoke 

better English than their spouses. It would have been difficult to deny them the chance to be 

interviewed because they were likely to feel excluded. 

In order to link up the parents with their children, the children' s  alphabetic codes were labeled 

with corresponding numerals for example, the parents of the ch ild code named A were identified 

as A l .All parents had codenames ranging from A l  to L12. The demographic characteristics of 

the parents were also noted (please see table 4 -Sample demographics). 

In order to establish good rapport with respondents, the researcher exercised a great deal of 

sensitivity in asking questions. In qualitative research, it is important to avoid violation of 

people' s  integrity (Johnson and Long, 2006) . High levels of sensitivity need to be considered 

when conducting interviews and to concentrate on the subtle nuances and dynamics of 

interactions between researchers and respondents (Giske and Artinian, 2007). To warm up the 

sessions and to enable parents to relax, the interviews began with an introductory exercise and 
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seeking the parent ' s  consent for recording the interview on tape. They were asked about their 

personal and demographic characteristics such as age, ethnicity and income. The parents were 

then asked about the types of activities they engaged in on a day-to-day basis with their children 

to promote preschool literacy. They were also asked how they were involved in their children' s  

nursery school activities i n  order to determine their level of interest and support in developing 

their children' s  education. The last question asked parents their expectations from nursery school. 

The interviews were recorded on tape, with the parents consent ; to preserve the wording and 

ensure that all the information was captured including the tone, laughter sighs, hesitation and 

confidence (Giske and Artinian, 2007). The average duration of each interview was 45 minutes. 

The researcher used active l istening skills, for example leaning forward, nodding and approving 

remarks made, paraphrasing and asking questions for clarification (Glaser, 2002) . Later, the 

researcher transcribed the interviews verbatim, and printed them out to allow for coding and 

analysis of categories and subcategories. Transcription was important because it gave room for 

thorough examination and scrutiny of data through replay of tapes and checking for more detail. 

Transcription also helped the writer overcome the limitation of memory loss. 

1998) . In this study, field notes contained information about the home environment, the 

researcher' s  assessment of the nonverbal cues of parents during interviews, and the presence of 

toys and educational paraphernalia in the home. An example of a field note documented is as 

follows: 

3.5.3 Field Notes 

As part of the data collection exercise, the use of field notes was complimentary to interviews and 

observations of the children in nursery. Filed notes may serve to describe events and enable 

readers to visualize the concepts and categories raised during the interviews (Corbin and Strauss, 

Field Note ES, 12 July 2008 

E5 opened the door and smiled; I introduced myself and showed her my identity badge, which 

stated that I am a health visitor as well as a student at the University of Bedfordshire. She 
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greeted me and welcomed me into her home. She offered me a drink. I accepted because I thought 

if I declined she might be disappointed 

From where I was seated, I could see the whole lounge and dining area .Her child, E, whom I 

had seen in nursery remembered me, smiled and scampered off to the kitchen after her mum. I 

looked around; the room was very neat and tidy, I could see no toys. On television, a childrent'st' 

programme was a childrent's programme; Bob the Builder was on. I could see no toys from 

where I was seated. A small box of childrent's make up was on a tabletop. 

E5 brought a drink for me, I thanked her and took out my writing pad and tape recorder. When I 

asked her if she was happy for me to use the tape recorder, she frowned a little and quickly 

smiled and agreed for me to use it. I introduced the subject and explained the purpose of the 

study; she nodded in agreement and smiled at me apologetically, as if to say she was unable to 

do anything at home to develop her child's early learning. She then said she hardly ever got 'time 

to sit down and read with her daughter ', she just didn 't have the time and soon she had to get up 

and get ready to prepare dinner before her husband got home. To me this was an indication that 

she was not going to be able to relax enough to go into detail about her child's learning. 

However, she later reassured me and said I could ask all I wanted to cover the topic and she was 

happy to go into greater detail. 

E5 talked freely about her dislike for clutter. She said she had bought a lot of toys for her child 

and her husband enjoyed buying books for their only child She said her husband was more into 

the 'learning activitiest' at home and that she was an impatient teacher .She said she kept the toys 

neatly packed away and occasionally when her husband was home he would play with their 

daughter, sit down with a book or play with 'puzzlet' games. She said her husband had bought 

paint and paper and she was angry with her daughter when she painted the couch and the walls. 

From that day, she said she put the paint in the garage. At that point, E came and sat on her 

mother 's lap and looked at me shyly and smiled. Her mum told her to get her book.from her room 
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upstairs, the child ran upstairs and brought a new colouring book. She said she had no colouring 

pencils because her mum had hidden them in her daddyt's car park. Her mother laughed. 

E5 said she did not want to confuse her child by teaching one thing and the nursery school 

teaching her another thing. She said she did not want to force her child to learn and tire her with 

'too much learning '. She said her child benefitted immensely from the nursery school and praised 

their efforts in helping her child 's literacy and language skills, self-confidence and making a lot 

of friends at school. She said some of the friends wanted to stay over at her house to play but she 

did not like this because they made a mess in her house. Asked about her 'participation in school 

activities ', E5 said she liked baking cakes and making lunch for school fun days. She donated a 

lot of her daughter 's toys to the school and she said they were as good as new because her 

daughter had hardly ever used them. She said her daughter watcheq a lot of 'childrent's 

programmes on televisiont' and she said she thought these were helpful. E5 said her own parents 

never taught her to read nor write and most of her literacy skills were taught at school because 

she said she never had a chance to attend nursery school. But she said she was happy because 

'she did not like bookst' anyway and she never enjoyed reading. However, she was keen for her 

child to gain as much education as she could access because she said everything nowadays 

revolved around education. 

I was pleased with the way she had been honest and I could see for myself that she was not keen 

on helping her child develop literacy and numeracy skills, preferring professionals to step in and 

do the work for her. Linking the parent 's interview with the child 's assessment, the emerging 

finding was that the child had very little literacy related activities at home. Her mum did not like 

After the interview, I thanked her for the drink rewound the tape and listened to some parts ofthe 

recording with her .I told her I would write a report based on some of her thoughts and those of 

the other parents .E5 thanked me and said she liked health visitors because they helped her when 

her child had feeding problems .I thanked her for allowing me into her home and taking time to 

discuss with me her thoughts about promoting early learning. 
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books and she preferred the nursery to impart literacy skills, she probably lacked self efficacy 

and certainly did not consider education related activities at home as useful. El gained 

immensely from nursery school intervention and although she lacked confidence, she was able to 

engage with her peers in skilful play. However, she was not very happy sharing toys, preferring 

to hoard them and clearly demonstrating in her demeanour that she was not keen to part with 

them. 

3.6 Data coding 

Data were coded and analysed simultaneously, using a constant comparative analysis described 

by Strauss and Corbin ( 1 998). Open coding was used to identify as many thoughts, ideas and 

meanings as possible in the data. Data were analysed line by line to establish categories and 

concepts. Keywords were used to sum up responses and these were written in by hand on the 

right hand margin of the transcripts . An example of how data were coded is given in Table 2. 

Table 2: Example of data coding 

Data obtained Open Coding 

1 .  The room was very neat and tidy, I could see no toys. She said Personal habits 

she kept the toys neatly packed away. She was angry with her Home cleanliness more 

daughter when she painted the couch and the wal ls. From that day, important 

she said she put the paint in the garage. 

ES talked freely about her dislike for clutter 

2. She hardly ever got ' time to sit down and read with her Lack of priority for child ' s  

daughter' , she just didn't have the time and soon she had to get up learning at home 

and get ready to prepare dinner before her husband got home. 

3. She said she had bought a lot of toys for her child and her Parents providing toys and 

husband enjoyed buying books for their only child. educational items but infrequently 

She said her husband had bought paint and paper. engaging in structured play and 
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Occasionally when her husband was home he would play with their 

daughter, sit down with a book or play with 'puzzle' games. She 

said her daughter watched a lot of 'children's programmes on 

television' 

5 .  Her own parents never taught her to read nor write and most of 

her l iteracy skills were taught at school because she said she never 

had a chance to attend nursery school. 

6 .  She said her child benefitted immensely from the nursery school 

and praised their efforts in helping her child' s  literacy and language 

ski l ls, self confidence and making a lot of friends at school . 

7. She was keen for her child to gain as much education as she 

could access because she said everything nowadays revolved 

around education. 

8 .  She donated a lot of her daughter' s toys to the school. She liked 

baking cakes and making lunch for school fun days. 

interaction 

Lack of self efficacy 

School readiness 

Value for education 

Participation in nursery school 

activities, showing interest 

During the coding process, important propositions emerged from themes and comparisons were 

made between categories . Axial coding was further applied to the data· in order to develop any 

connections between the categories. The categories were those issues cited by respondents as 

problems or issues. 

The process of delineating core categories allowed the researcher to develop ideas that formed 

the building blocks for the findings emerging from the data. Selective coding was used to 

integrate categories and to build a framework by refining the main subcategories identified .  

Theoretical saturation occurred when there were no more new concepts or data being generated 

by the interviews. During the coding process, data were compared between incidents, concepts 

48 



Karen Mupemba 07 1 4891  How do preschool children develop literacy skills? An exploration of parents views 

on how they promote early learning. 

and issues 

analysis described by Giske and Artinian (2007). 

identified by the respondents. This is in line \Vith the constant comparative method of 

Awareness of the original data was maintained through manually handling all printed out 

transcriptions and frequently replaying the tape to ensure originality. Relevant themes in the 

transcripts were highlighted, matched for relevance and meaning, cut and pasted on 

corresponding index cards. The index cards were arranged according to themes and data were 

pasted onto relevant themes. Data collection was completed when no new themes were extracted 

from the transcripts. Many categories reoccurred frequently, for example lack of self-efficacy, 

and lack of Lime to access facilities such as library. The properties of the categories were 

developed to yield components of findings that were very useful to the study. 

Comparing incidents facilitated the process of constant comparative data analysis and concepts to 

ensure the findings were accurate and grounded in data. Comparing categories and concepts 

enabled the researcher to identify variations and patterns as they emerged from the data. Strauss 

and Corbin ( 1 998) explained that researchers are not only interested in one form of category but 

on how the properties and patterns of categories can be compared under different conditions or 

settings. By comparing data obtained from different participants, the researcher was able to 

recognize the full range of the dimensions and properties of the categories and the conditions 

under which they were minimised or pronounced (Strauss and Corbin, 1 998). For example, while 

some parents cited lack of self efficacy as hindering their ability to engage in preschool literacy 

activities, others were skilful and structured in supporting their children's learning at home. 

spend time ' gaining familiariti (Corbin and Strauss, 1 998, p.47) because of experience as a 

3.7 Theoretical Sensitivity 

Another important aspect of qualitative research is theoretical sensitivity, defined by Glaser and 

Strauss ( 1%998) as the ability to have insight into data, interpret meanings of events and gain in

depth understanding of unfolding information as it is collected and analysed. Professional 

experience i s  a useful source of theoretical sensitivity. In thi s study, the researcher did not have to 
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health visitor, or community speciali st practitioner, working with famil ies and children aged 

below five years. This meant that the researcher did not go into the field with a blank mind, but 

with an alertness and familiarity to subtle nuances of meanings of data. This enabled the 

researcher to develop an expedient strategy; using experience to col lect data without 'putting the 

experience itself into the data' (Glaser and Strauss, 1998 , p .47). Great care was taken by the 

researcher to ensure that there was a balance between famil iarity with how to engage with 

famil ies and the topic under study. Lack of experience in the topic under investigation facil itated 

a balance between famil iarity and sufficient distance to allow for objectivity. 

3.8 Trustworthiness, Credibility and Transferability 

Trustworthiness, credibil ity and transferability of the findings are considered as important criteria 

that add value to research and enhancing quality (Polit and Beck, 2006). Trustworthiness refers to 

findings that accurately represent the experiences of the study participants and not the researchers 

bias (Pol it and Beck 2006). In this study, trustworthiness was censured by an adherence to all 

stages of data collection, constant comparative analysis and coding of categories. Findings 

emerged from the data and this enhanced objectivity and ruled out researcher bias. 

3.9 Resources 

All items of expenditure for the research were met by the Health Visiting budget, funded by the 

Luton Primary Care Trust. The researcher i s  an employee of the Trust. Table 3 shows all the 

itemised research costings. 

Table 3: Expenditure 

Research costings 

Stationery & Audio-visual Materials 
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' Printing Paper (2x 500 sheets) £ 36.00 

Toner (2 cartridges) £ 1 8.00 

Photocopying £ 1 0.00 

i Brochures £ 1 5 .00 

Interview incentives'- (£1 5  gift vouchers) £ 180.00 

Digital Dictaphone £50.00 

i Use of Computer, transcriber £ 1 50.00 

Transport 

Mileage @40 pence /mile x 25 miles £ 10.00 

Dissemination 

Venue £50.00 

Refreshments £ 140 .00 

Total £659' .00 
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CHAPTER'4: DATA ANALYSIS 

4.1 Demographic Information 

Participants were asked about their demographic variables, namely age, ethnicity, language, 

household income and level of education. This information helped the researcher to gain more 

insight into the social context of the families and how this may influence parents to engage in 

preschool literacy activities at home. Children' s readiness to learn is often associated with socio

economic status as well as cultural and ethnic backgrounds they are brought up in (Li et al, 2007) . 

Information about parent ' s  demographics helped the researcher ascertain how they were likely to 

develop their children ' s  preschool, competencies. Brooks-Gunn (2007) highlighted that children 

from poor families, parents with low level of education, and teenage parents were less likely to 

start school with competencies necessary for them to do well in school. 

TABLE 4: SAMPLE DEMOGRAPHICS 

Famil Ethnicity Age Education Level Household Language at 

y Code Group Income Home 

Annual 

Al English 30 -40 yr College £42 000 English 

B2 Black 30 - 40 College £ 21 000 English/ African 

African yr 

C3 English 20 30 College £ 16  000 English 

yr 

D4 English 20 -30 yr College £35 000 English 

E5 Pakistani 20 30 Some high school £ 17  000 Urdu 

yr 

F6 Bangladeshi 20- 30 yr High School Means tested Bengali 

benefits 

G7 English 30- 40yr University £38 000 English 
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H8 English 30 -40yr Some high school Means tested English 

benefits 

19 Black 30 -40yr High School £25 000 English 

Caribbean 

no Polish 20 -30 yr College £ 1 6  000 Polish 

-Kl l Pakistani 20 High School Means tested Urdu/English 

30yr benefits 

L l2  English 40 - 50 University £65 000 English 

Table 4 presents an overview of demographic characteristics of the parents who participated in 

the study. A further breakdown of the individual variables will be presented to describe the age, 

ethnicity, level of education, household income and language spoken at home. 

Although all the parents involved in the study were aged over twenty years, a few of them had 

become parents as teenagers, a factor not favourable for engaging in early literacy practices 

(Brooks-Gunn, 2006). The families were from diverse ethnic backgrounds, a reflection of the 

population ethnic mix in Luton as evidenced by the Luton Primary Care Trust Public Health 

Report (2006). Six of the families were white British, three were Asian, one Black African, one 

Black Caribbean and one Polish . 

Although the parents were from a diverse ethnic mix, and some spoke other languages at home, 

those interviewed all spoke reasonably good English. The table shows that one Polish family 

spoke to their chi ldren in their native tongue, one family spoke Urdu only at home and one family 

spoke Bengali only. Observing and listening to the three children, namely ES, F6, and no, it was 

evident that English was not spoken at home because they were struggling to understand their 

peers and they spoke English mixed with many words of their first language, easily lapsing back 

into their own native languages. In a previous study, Sylva and Taylor (2006) recognised that 
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children with early language difficulties are at risk of developing language delay, a predictor of 

difficulty in later literacy skills acquisition (Potter, 2007). 

This has implications on early identification of chi ldren's  communication and language problems 

by both parents and early years professionals .  Parents can be supported to promote their 

children's  vocabulary and language skiHs development by working in partnership with them. 

Early years professionals need to address children 's  communication problems by providing 

sustained opportunities for development of language ski lls and exposing children to a wide range 

of environments both indoors and outdoors (Potter, 2007). 

Participants' levels of education ranged from h igh school to university, with 2 university 

graduates, 4 col lege graduates and 6 having received some high school education. It was 

important to ask parents about their level of education because they are acknowledged as 

children's first educators and key to the emergence of l iteracy skills (Potter, 2007). Parents with 

low educational qualifications that l ive in low-income households may need support in promoting 

their chi ldren's  learning (Li et al, 2007). Among the 6 parents with some years of high school 

education, 3 parents expressed their concern about lack of skil ls to support their children' s  

preschool l iteracy skills development. Although they appeared confident in setting boundaries for 

the children, they expressed concern about meeting the demand for structure and content of play 

and interaction at home. 

Kl 1 ,  a parent on income support and a migrant from Pakistan said "/ like to play, you know, with 

my child so that he, er, can learn. But I am not used to how I can understand the toys, and the 

games. My son does not like to play with me because he says mum you don 't know how to play ". 

Here, this mum acknowledged that it is good to spend time with her child for the purpose of 

education related play and she expressed her frustration at not being able to meet the needs of her 

child. The child will soon be starting school and his mum felt he might not cope with the 

demands for formal education. When her son was observed in nursery school, he was very active, 
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he had good play skills but he could not name all the pictures in the book and he could not 

demonstrate understanding of size adjectives and understanding of verbs. This shows that the 

child needs more support both at home and at school to develop his skil ls but the real ity of the 

situation is that an opportunity for early intervention has already been missed. The child is 

disadvantaged and he wil l start school in September 2008 at an unequal footing with his peers 

from higher socio economic backgrounds. 

Three famil ies in this study were on means tested benefits. This i s  consistent with Evangelou and 

Sylva (2007) who reported that in England, Scotland and Wales, one child in five l ives in a 

family that is on benefits. Highlighting the correlation between low income and poor educational 

achievement, Palmer et al (2005) cited emerging evidence demonstrating that better early years 

experience increases the chances for better l ife outcomes for disadvantaged children. Early 

intervention is recognised as the answer for addressing poor educational outcomes of children 

from disadvantaged backgrounds (Sylva and Taylor, 2006), with professionals working with 

parents to be, parents and young children to promote al l aspects of chi ld development from an 

early age. 

lt is important to real ize that early interventions shou ld start before a chi ld i s born .In reality, 

putting this theory into practice is difficult when pregnancies are unplanned, when children are 

born overseas and when parents are preoccupied with other priorities such as getting settled, or 

sorting out immigration issues (Hal l  and Ell iman, 2006). By the time professionals get to know 

about the children, they wil l already have m issed the critical period for timely educational 

initiatives and stimulation (Johnson, 2008). As discussed earlier, neurological development of the 

brain is most rapid within the first five years of life (Olsen and Deboise, 2007). Children who 

lack appropriate stimulation of brain cel ls required during the critical period of development are 

at risk of poor learning outcomes (Johnson, 2008). Parents are regarded as nature' s provision for 

cultivation of love, language education and culture and for nurturing the development of 

capabilities. 
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4.2 Interview Data Analysis 

4.2.1 What type of learning activities do parents engage in at home to promote early 

learning? 

Parents were asked about structured play and interaction and learning activities they engaged in 

within the home environment to promote early literacy skills. F6 said she reads stories to her 

child and went on further to explain, "I borrow boob from the nursery and read bed time stories. 

He sees toys in nursery and ash me to buy them so he has a lot of toys. But he doesnt't like 

sharing his toys with his sister, he shouts at her when she tries. He doesn ·1 like me to play ·with 

him but he likes to play ·with his cousins when they visit". F6 went on to explain that she thinks it 

is a good idea to read to children from when they are babies, but she said she only started when 

her son started nursery school and she thought, "it is too late. I did not know how to do it because 

he is my first buby. With the second baby it is much easier". 

In contrast, L 1 2  said he thought he engaged in early learning activities with his first child more 

than he does with his second child. With the first child, he admitted that both parents were so 

creative and did many things to prepare their child for school. He said they were sti l l  engaging 

with their younger chi ld in structured play and interaction. He elaborated, "To be honest when 

you get to my age you get a bit lazy. 1 used to do more with our elder child. But we try to make 

most activities have an educational meaning; she !ooh at car registrations and likes those ·with 

letters in her name. Sometimes she looks at house numbers and we count things. We have a 

bread-making machine, sometimes we ask her to help count, 24 spoons o__fsugar or.flour. Another 

thing we do is looking at car number plates. I don 't know ifI encouraged her or itt's something 

that she started on her own. Ifshe sees a car number plate with the letters in her name, she calls 

out the letters. The first six letters she ever learnt are the six letters in her name. " 

In nursery, their child, L, was very confident in play skills, she had very good manipulative skills 

and she \Vas very popular with her peers and staff. Her comprehensions of language as well as 

interactive skills were very good. 
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An interview with A I ,  a professional in early years education showed how she has initiated early 

learning activities at home with her son. She said, "We started reading to A when he was a baby. 

l have always bought books for him and it is fun ·watching him .(.>row to love reading We play 

games that help him develop his vocabulary, numbers and manipulative skills%". 

Around the home, there was evidence of many different types of toys and writing materials. 

However, in nursery chi ld A looked rather tired. Although he was ski lful in his play activities, 

mostly he l iked to play alone. He did not have particularly outstanding l iteracy ski l l s  when you 

consider his parents started reading to him and initiated learning from when he was a baby. This 

may be in l ine with contrary views to early chi ldhood learning, that children are being made to 

learn to read and write before they are ready (Locke, 2002) and this has no gain . 

All the parents thought it was a good idea to provide a home environment rich with l earning 

activiti es to stimulate l iteracy development. I lowever, only seven parents set aside time for 

structured p lay and interaction, l earning about numbers, taking turns, taking time to explain 

things and sitting down to do some l iteracy related activities. Five parents did not specify what 

activities they undertook with the children to promote learning. Out of the five, three parents said 

they lacked self-efficacy in promoting early learning at home and rel ied on nursery school staff to 

teach their children. B2 said he had no time to sit down and play with his  son because he worked 

for long hours, "l just don%'t have the time; it is a hard life that we live here. Even when I'm off, I 

have lo make sure all the bills are paid and l have no time lo rest before I go back to work again. 

Yes it is good to teach children from an early age, I want my son to get a good life, not work so 

hard like I do. " 1 Iis child, B, struggled so much in nursery that his chronological age seemed way 

behind his global abil ities. However, no extra support was offered on a one to one basis by the 

nursery school .  

Four children, namely, B,  E,  F, and K, whose parents d id not actively engage in l iteracy related 

activities at home, did struggle in nursery. On the whole, they l agged behind their peers, their 

vocabulary was not as wide and they generally lacked age appropriate language ski l ls ,  interactive 
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and social skills . These children have missed the window of opportunity for early childhood 

learning intervention which is vital for positive educational outcomes in later life (Potter, 2007) .It 

remains for the formal school they will attend to support them as individuals, to work in 

partnership with their parents and help develop literacy skills to catch up with their counterparts. 

4.2.2 What are your expectations from nursery school? 

snatch toys from her angrily and get into fights with her. Now, I can see she plays well with her. " 

H8 "His speech has improved and he has many friends now, if we go to town, he meets his 

friends from nursery and they play together. It is good for him. " 

J I O  "She speaks better English than us. She laughs at my accent and tells me how to say words.t" 

C3 "She does not listen to me. But when she comes home from school she repeats the instructions 

from nursery and puts toys away. She has been in nursery almost a year, I think, yes, and I have 

seen a big change. " 

When asked about their expectations from nursery school in relation to their children's learning, 

all parents expressed their belief in the school as a place to learn social skills and to develop 

readiness for school. A few quotes from the parents' interviews are as follows: 

D4 "The nursery is very good for her, now she can play with her sister. Before, she used to 

These parents viewed the nursery school as a place where their children could learn academic and 

social skills. Some parents who had problems setting boundaries expected the nursery school to 

teach the chi ldren to be disciplined and to do as they were told. Another expectation of the 

nursery school was that of routine and discipline. Parents viewed the nursery school as an 

element of their dai ly routine, which required good time management and responsibility. 19 said%" 

My husband has to finish work on time so he can pick the child from nursery, sometimes it is hard 

because of traffic and er, I don 't drive you see. " 

A few parents viewed the nursery school as a place for them to socialize and network with other 

parents and for them to gain support in educating their child at home. C3 said she had made 
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friends with some of the nursery school staff and she found this very useful because they could 

talk to her as an individual and recommend useful strategies she could try at home to improve 

behaviour outcomes. For those parents who already engaged actively in l iteracy development 

with their children at home, they expected the nursery school to reinforce the ski l l s  they had 

already acquired at home. However. A I did not think her child benefitted academical ly from the 

nursery school intervention. She said "They just play you know, there is no focus on serious 

learning, it is play school isn 't it? I don 't mind though, I know 1 have a more focused approach at 

home.%" 

4.2.3 How do parents participate in the nursery school activities? 

Eight out of the twelve parents interviewed reported that they are involved actively in the school 

programmes in different ways namely: Supporting the parent toddler group, preparing snacks for 

school fun days, participating in school board meetings, attending nursery school parties, and 

supporting staff on children' s  day trips. Three mothers, J I  0, G7 and D4 said that they often sit in 

with their chi ldren in nursery and get to know the other children, helping out with play activities 

as needed. All parents said  they get one to one d iscussions about their chi ldren ' s  behaviour and 

progress in nursery school and they took on board tips from staff on how to address problems the 

chi ld may be facing. 

chance to meet other parents to talk about our children ". 

Al  felt that her son did not gain any new literacy skil ls from the nursery school. Only three 

parents said  they expected the nursery school to teach the children how to read and write their 

names. This was especially useful for those parents l ike E5 who had low self-efficacy in 

parenting skil ls . 

19, a professional woman who works full time said, "Whenever 1 can, I get involved in my child's 

activities in nursery. I am making more friends in nursery, 1 mean, since my daughter started 

school As a family, we like the picnics with other parents and their children, it is a good um, 
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B2 said he was struggling to cope with work and childcare and he does not get time to be actively 

involved in school activities. He said that his wife is pregnant and she is having difficulty 

attending some of the meetings in school .  He said, "I don 't understand how the system works; it 

is difficult to get help and some things we are not entitled to because we are foreigners. Because 

of work I find it difficult to attend some of these meeting, but my wife tries sometimes. " 

His son, B clearly needs support both at home and in school .The family is c learly facing 

problems and there is need for an integrated package of support from Social Care, Education and 

Health professionals to address their needs. 
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CHAPTER 5: CONCLUSION 

for children ' s  educational and social outcomes and parents have an important role to play in 

preparing children for school .  However, low income parents, and those with low levels of 

education tend to lack the self efficacy to effectively engage with their children in meaningful 

activities that promote preschool l iteracy. 

5.1 Discus.§ion 

The message from the parents who were interviewed is that early learning experiences are crucial 

One of the most interesting finding in this study was that low income parents, regardless of ethnic 

background, seemed to engage in less structured home learning activities with their chi ldren. Low 

income was also associated with low level of education. The findings also suggest that in this 

study, although low income families valued early l iteracy and provided toys and other 

educational materials such as books, they engaged in fowcr structured learning activities at home 

with their chi ldren. This was attributed to lack of  sel f efficacy through lack of exposure to early 

learning initiatives by their own parents, low levels of education and lack of time due to difficulty 

with the work home balance. It is also evident from the findings that the chi ldren who had less 

input at home lagged -behind their peers in nursery school in terms of l iteracy and social skills. It 

was interesting to note that nursery school staff offered no extra support to those children seen to 

be struggling. 

Some parents from low income famil ies expected the nursery school staff to teach their children 

to read and write and they liked to learn from nursery teachers how to set boundaries and how to 

address behaviour problems. They valued early education but did not take the onus upon 

themselves to set aside time for parent led structured play for the purposes of promoting l iteracy. 

On the other hand, parents who were professional felt there was very little to be gained from 

nursery school in terms of l iteracy and numeracy, more than what they learnt at home. These 

parents felt that the children acquired more social ski l ls and enjoyed playing as part of a b igger 

group. For them, nursery was good because it kept the children occupied while they were at work 

during the weekday. 
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Another interesting finding was that children from families that did not speak English at home 

seemed to have language difficulties and they were speaking two different languages to their 

peers and to staff. However, some chi ldren from families who spoke more than one language but 

mostly English at home seemed to have better language ski l l s  than those who did not speak 

Engl ish at home. Three chi ldren who participated in the study had speech difficulties that were 

being addressed by Speech and Language therapists. These speech difficulties only came to l ight 

when the children started nursery school .  This suggests that the routine child health screening 

programme missed the children, defeating the purpose of early identification and intervention 

recommended by the Child Health Promotion Programme (2008). As mentioned in the l iterature 

review section of this report, language and communication constitute a crucia l  role in the 

development of key ski l l s  in education and development (Potter, 2007;Nichols, 2007) . 

It is clear that some families face multiple difficulties and require professional support in 

addressing their social problems that have a negative impact on the development of their chi ldren .  

Families who are new migrants face greater difficulties when they struggle to settle, get a decent 

job and balance their . time between working long hours, child care arrangements and organise 

their l ives. Some famil ies, due to their immigration status, do not have access to public resources. 

This means they have to pay for nursery school , compounding their d ifficulties and placing their 

children at greater risk of facing a bleak future. 

The Child Health Promotion Programme launched by the Department of Health (2008) in 

conjunction with the Department for Education, Children, Schools and Famil ies (2008) 

recommends structured and highly intensive input from professionals to meet the needs of 

families facing d ifficult circumstances. The term 'progressive universalism' was coined to 

describe evidence based interventions tailored to meet the needs of famil ies most at risk of 

negative social outcomes (Department of Health, 2008) . Primary Care Trusts and local authorities 

are being urged to commission services that support children and fami lies through 

multidisciplinary approaches that foster partnerships with parents. Professionals can assess 
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individual family needs, promote positive parenting and problem solving skitts, they can also 

help parents access networks of support available to them in the community. 

5.2 Recommendations 

Multidisciplinary interventions should be enhanced in order to address complex problems faced 

by some families to ensure that they are given the opportunity to enable their children to enjoy 

not only a better quality of life, but achieve positive educational and social outcomes. 

Early years practitioners and health professionals like General Practitioners and Health visitors 

should work within a framework that places the child at the centre of interventions in order to 

meet their needs and improve their l ives. This would require regular meeting and visible 

communication systems that facil i tate easy dialogue and referral pathway for children with 

developmental problems. 

A standardized approach to children' s  needs assessment allows for a coordinated intervention to 

support parents in promoting early learning. A more aggressive link between parents, health 

visitors and nursery schools is important to foster a coordinated approach, to design packages of 

care that meet the needs of individual families and children. Regular meetings between staff 

should be held to ensure that communication l ines are kept open. 

Health visitors should conduct regular screening of children in nursery schools for anomalies like 

speech d ifficulty and diminished hearing, behaviour disorders and conditions like autistic 

spectrum disorder. Appropriate referrals should be made to specialist services. 

Health visitors and General Practitioners should work together to identify developmental delays 

in children and refer to appropriate specialist services like Speech and Language Therapy, 

Special Education Teams and Community Paediatricians. 
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The Child Hea1th Promotion Programme (2008) recommends adoption of a Family Partnership 

Model, an intervention that has been proven to yield positive results by allocating specialist 

nurses to work intensively with high risk and vulnerable families with additional needs. Heath 

visitors and nursery school staff can work jointly to support parents in modeling literacy 

behaviours at home (Weigel and Martin, 2006). Health visitors should also take time explaining 

how to use the bookstart packs issued to parents during development assessments for children 

aged 7 - 12 months and encourage them to start sharing books with babies to promote l iteracy 

awareness from an early age. 

In nursery schools, more resources are required to ensure that children who need extra support 

are offered one to one interventions without compromising the education of the other children in 

the group. Although, staff can identify children facing difficulties, they do not always have 

capacity to meet their needs and to engage in remedial interventions that increase the children's  

potential to be at the same literacy levels with their counterparts. Nursery school teachers should 

undertake training in child development to enable them to identify developmental delays 

especial ly in speech and language. 

Deprived families outside the Sure Start catchment areas need support from professionals to 

encourage them and sign post them to services such as Ch ildren's Centres for family programmes 

that include early education initiatives. 

Children for whom English is a second language are at risk of starting formal school with l imited 

or no English (Weigel and Martin, 2006). Early years professionals should help non-English 

speaking parents to improve communication by encouraging them to attend English classes. 

Nursery schools could be an ideal venue for such classes to be conducted because parents can 

attend classes at the same time when their chi ldren are in nursery school . 

Adult l iteracy programmes can help parents with low levels of education to gain confidence and 

improve their self efficacy not only in helping their children to learn, but to improve their own 
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literacy and numeracy skills. Nursery schools and health visitors can serve as channels for sign 

posting parents to access community based services that have their interests at heart. 

5.3 Dissemination 

The researcher will present the findings of the study to the nursery school staff through a 

meeting. A hard copy of the research report will be given to the nursery schools for their libraries. 

The main findings of the study will be summarised and shared with parents through a brochure . 

The researcher will further disseminate the findings to the health visitors and nursery nurses 

forum in order to consider any programmatic implications of the findings. It is hoped that the 

research report will be presented to the Bedfordshire Primary Care Research Network, a 

university affiliated forum that promotes and fosters primary care research in Bedfordshire.The 

research report will also be forwarded for publication in the journal Early Years Research and 

Practice for access and review by peers and professionals in early childhood interventions. 

5.4 Study Limitations 

The study adopted the grounded theory approach, as such; findings cannot be generalized outside 

the study population. _Furthermore, the findings should be considered as preliminary and 

interpreted cautiously. 

A good number of parents responded and gave their written consent to participate in the study. 

However, due to limited time and scope of the study, it was not possible to include all the 

consenting parents in the study. A letter had to be sent to those who could not be involved in the 

study to thank them for their consent and to apologize for not being able to include them in the 

study for reasons stated. 

Three mothers were unable to participate in the interviews. Two spoke very little English and one 

chose not to participate. This posed as a constraint because mothers often spend more time with 

the children and usually know what activities the children are involved in at home (Petrie and 

Holloway, 2006). 
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The writer faced difficulties because parents expected the usual health promotion input they 

would normally get from a health visitor, not reali sing that the nature of the visit was mainly for 

data collection and not for routine health visitation. Some famil ies facing housing problems or 

immigration problems expected the researcher to help them by influencing policy ( a normally 

difficult role for health visitors). As a result, the researcher had to reschedule for a separate 

contact or refer them to named health visitors for further support as required. 

Nursery school staff expressed their concern about the number of children they saw with speech 

and communication difficulties since the recommendation by Hall and Elliman (2004) to 

discontinue the health visitor led universal two year developmental assessments. Nursery school 

staff expressed their concerns about children l ike B and F with speech and language difficulties 

and no specific support in place to improve their language and communication skills. The 

children were clearly being missed. However, this problem wil l  soon be rectified because the 

Child Health Promotion Programme (2008) has recently been launched and it recommends the 

reintroduction of universal development checks by health visitors. It may take some time before 

any meaningful gains .can be realised, but at least something will be put in place to ensure early 

identification of problems. 

It was difficult to assess individual children in a separate room because they felt uncomfortable 

with a stranger and did not relax enough to demonstrate their full potential. This problem was 

resolved by assessing the children in a quiet comer in the same room where the other children 

were playing. Several assessments were conducted outside especially on sunny days. However, 

this posed its own problems because other children also wanted to be assessed and they wanted to 

demonstrate their skills. Other children ridiculed their peers who, during assessment, struggled to 

complete the fish puzzle or to demonstrate understanding of action verbs and size adjectives in 

the picture book. 
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5. 7 Reflection 

Writing this research proposal has enabled the writer to gain much more insight into the 

theoretical underpinnings for research undertakings. This has allowed for broadening skills in the 

science of empirical evidence. Although this master' s  dissertation is a self-directed programme of 

study, the help of the supervisor in practical research was priceless .  

The writer is a full time public health practitioner (health visitor) with only one study day a week 

to conduct the research. Days blended into weeks and months before the researcher could gain 

the upper hand and stay in control of events surrounding this academic and challenging 

undertaking. Prioritising between work and study was difficult and work colleagues always 

extended their praise and admiration, not realising that it was a very complex task to be an 

effective practitioner simultaneously with being a self directed and focused student. 

The writer had not had a chance to spend time in a nursery school before. It was most rewarding 

to observe and assess children and to see how at a young age and, as part of a bigger group, they 

respected authority and listened to instruction, awaited their turn and tried very hard to comply 

with social norms in t�e nursery setting. The researcher concluded that children have the potential 

to grow into responsible citizens if nurtured in conducive environments where rules and 

regulations are followed, and where they are spoken to with respect and valued as unique 

individuals. 
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APPENDIX'A 

Semi Structured Interview Guide 

1 .  Could you tell me your age please? 

2. How would you describe your ethnicity? 

3 .  What language do you normally speak at home? 

4. Please tell me your annual household income. 

5. What is your level of education? 

6. What are your views regarding early learning? 

7. Do you borrow books from the library? 

8. What activities do you engage in at home to help your child to learn? 

9 . What are your expectations from nursery school? 

10 .  How do you get involved in the nursery school activities? 
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APPENDIX Al 

17 July 2008 Interview with Al - Transcription 

1. Could you tell me your age please? 

A 1 .  I am 30 years old. What language do you speak at home? English 

2. How would you describe your ethnicity? 

A 1 .  I am white British. 

3 What language do you speak at home? 

A 1 .  English, we all speak English (laughter) No other languages. 

4. Please tell me your annual household income. 

A l .Oh, er, you mean my husband' s  and mine? Yes, I think it is about 42 000, without tax of 

course (laughter) . 

S. What is your level of education? 

A l .Oh I have a nursery nurse qualification, which is a Diploma, but I work as a learning mentor 

at%---- High School. I work three days a week. 

6. What do you think about early learning? 

A l%. Oh I think its key. As a nursery nurse I think every experience is a learning experience and it 

should be encouraged as much as possible. 

7. Do you borrow books from the library? 

Al%. No I never use the library. I just buy them and I use the bookstart books, which come free. 

We read stories and he loves books. I am dyslexic and it ' s  always been an issue to identify if 

there was any problem. Every night we read him a story. Right from the word go we discussed 

picture books and moved on to those with words and he loves books. 

8. What activities do you engage in at home to encourage your child to learn? 

Al%. Oh many things. We started reading to him when he was a baby. I have always bought books 

for him and it is fun watching him grow to love reading. We play games that help him develop 

his vocabulary, numbers and manipulative skills. I think he was about two months when we 

77 



Karen Mupemba 07 14891 How do preschool chi ldren develop l iteracy skills? An exploration of parents views 

on how they promote early learning. 

started reading to him and playing nursery music when he slept. We placed him in nursery when 

he was only four months. 

I think I am always aware of how I speak and my husband takes the lead from me. We speak 

slowly, he had tongue-tie and we thought that would give him problems. 

But luckily he has no problem with his speech. He speaks very fast and we slow him down and 

correct him . We speak slowly when we introduce new words to him . We talk to him and 

encourage him to be polite. We do puzzles. He sits down to do numbers, when he spells his name 

wrong we spell it phonetically. He tries to spell his name using phonetic sounds. He tries to write 

his name but he calls letters numbers (laughter) . He likes using dry marker pens to write. 

When he was 18 months I used to lead their mothers and toddler groups. But I don't do so much 

From an early age we encouraged him to meet and play with lots of children. 

When he comes home from nursery he will be shattered so I don't do so much as I used to do. 

9. What activities do you engage in to support the nursery school? 

now because of the baby. 

10. What are your expectations from nursery? 

He has benefited from nursery. But not academically. They just play you know, there is no focus 

on serious learning ; it _is a play school isn ' t  it? I don ' t  mind though, I know I have a more focused 

approach at home. I think he has benefitted from nursery but five mornings is enough, they still 

need to be at home, a happy balance between home and nursery. 
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APPENDIXaB2 

12 July, 2008 Interview with B2- Transcription 

1. Could you tell me your age please? 

B2. Oh, um, I am 33.  My wife is 30 but I 'm 33.  

2.  How would you describe your ethnicity? 

B2. I am, my wife and I come from Africa, Uganda, we come from Uganda. 

3. What Language do you speak at home? 

B2. We speak a bit of English but mostly we speak Lingala, our tribe speaks Lingala.We are from 

the northern part of the country. 

4. Please tell me your annual household income 

B2. You mean combined with my wife? My wife only does part time you know and it isn ' t  much 

but she gets paid weekly and that is  good because i t  pays for groceries and for fuel you see. 

Together I think i t  i s  about £2 1 000.00 per year. 

5. What is your level of education? 

B2.I have college education from back home. I am a telecommunications engineer but here I am 

a security officer. 

6. What do you think about early learning? 

B2.lts good, I think it' s good. If you have time to teach the children it is good because they start 

knowing these things from an early age. 

7. Do you borrow books from the library? 

B2. No, we don't  have a pass. Sometimes we just buy books. The teacher at the nursery 

recommended books, we shall buy them. 

8. What type of learning activities do you engage in at home to encourage your child to 

learn? 

Oh, er, what activities? I think my wife does some things with him. I just don't  have the time; it 

is a hard l ife that we l ive here. Even when I am off, I have to make sure all the bills are paid and I 
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have no time to rest before I go back to work again . Yes it is good to teach children from an early 

age. I want my son to get a good life, not work so hard like I do. 

9. What activities do you engage in to support the nursery school? 

Um, my wife does some of those things, but she is pregnant you see. It is not easy for us oh .I 

don't understand how the system works; it is difficult to get help and some things we are not 

entitled to because we are foreigners. Because of work, I find it difficult to attend some of these 

meetings, but my wife tries sometimes. At the moment as you can see we have a problem of 

housing. My child has asthma and when it is cold, this place is hard to warm up. In the other 

room, do you want to see, there is damp on the wall. It is always damp. Can you help us with a 

letter to housing? See our visa is a work permit and we have no access to public housing, but the 

council can help us repair the problems no? Can you help us? 

Researcher: You will be referred to the named health visitor who can visit you and take 

your details, and then she may be able to support your request. 

10. What are your expectations from nursery? 

It is good that the children get to play with others of their own age. They learn many new things 

now he knows how to d_o puzzles, ha, we never teach him but he learn from school, so it is good. 
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APPENDIX'C3 

14 July, 2008 Interview with C3- Transcription 

1. Could you tell me your age please? 

C3. I am 23 .1 look older than that don't I? (Laughter). 

Researcher. No, you don' t  look older than that to me. 

C3 . No seriously, I am 23 . 

2. How would you describe your ethnicity? 

I am English, well I was born here in Luton and my parents have always l ived here. 

3. What language do you speak at home? 

C3. Well we speak English at home, no other language. 

4. Please tell me your annual household income. 

C3 .lts not much. I work part time as a care assistant and I work a few nights a week with the 

agency. 

5. What is your level of education? 

C3. High school ,  but I didn't get all my GCSE. 

6. What do you think about early education? 

Oh its fab. It really i s  good .I should have started earl ier; I got a book package from the health 

visitor when she was a baby. I started to read stories to her. And she loves them. But now she is 

too impatient to sit and play with me. 

7. Do you borrow books from the library? 

No, I never joined the library; I don't even know where it i s .  But sometimes I borrow from the 

nursery. They are really good, but you must remember to take them back. I forgot a few times 

and they were not really pleased. 

8. What activities do you engage in at home to encourage your child to learn? 
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Oh, she is too playful. She is a right l ittle madam she is. But she l ikes playing with her dolls and 

she watches a lot of TV, you know children ' s  channels. She used to like the teletubbies but she 

finds it boring now. 

9. What activities do you engage in to support the nursery school? 

Oh, sometimes, well once or twice I went out on a fun day to help the teachers mind the chi ldren. 

But when I am tired it is difficult. I work nights and I am sti l l  t ired days afterwards. Then I have 

to drop her at my mum's  when I go to work, and then pick her to get her ready for school in the 

morning. I only rest a few hours then it' s  time to pick her from nursery. If my mum is not busy 

then she looks after her while I try to get some rest. That 's why I can never get this place c lean, 

excuse me. 

10. What are your expectations from nursery? 

Oh, they are really good they are. I think they do teach them to read, spell and the like, I mean, 

she can count to ten now. And you know, she does not listen to me. But when she comes home 

from school she repeats the instructions from nursery and puts toys away. She has been in 

nursery almost a year, I think, yes, and I have seen a big change. They also teach them manners, 

sometimes she is ever so polite, but not to me of course. I ask them how to set boundaries and 

they helped me use some of the ideas at home. 

I have made friends with a few mums from the nursery, it is good place you know, to er , meet 

new friends. 

11. Anything else you want us to talk about? 

Oh it's ok, I don' t  have any questions .  

Researcher: Well thank you for taking the time to talk to me. 
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APPENIDX%D4 

17 July, 2008 Interview with D4- Transcription 

1. Could you tell me your age please? 

D4.I am 28.1 had my baby when I was only 25 .  

2. How would you describe your ethnicity? 

D4. English, I am English. 

3. What Language do you speak at home? 

D4. English, we only speak English at home, anyway I speak no other languages. 

4. Please tell me your annual household income 

D4.Oh my husband is an accountant. His annual income is 35 000.00 per year. I work in admin 

but I haven ' t  worked since my baby was born. 

5. What is your level or education? 

D4.Both my husband and I are college graduates, not uni, but you know l ike Bamfield. 

6. What do you think �bout early education? 

D4 I think it' s very good to teach the children when they are young. My daughter learnt so much 

before she started nursery school. We were so keen to teach her things and she just loved them. 

7. Do you borrow books from the library? 

D4.Not so much these days, but when we got the book start pack from the health visitor, we got a 

which is very handy. But she quickly gets fed up of toys; it' s  hard to keep up . 

joining form for the library. It was so good; we used to take out toys, books and DVD's  with 

chi ldren's  games and stories. She absolutely loved it. But these days we go out to the library just 

to see what they have, then we borrow from the nursery school, they also have a toy library, 

8. What activities do you engage in at home to encourage your child to learn? 

D4.Many things. She likes sitting on the floor to do puzzles, snakes and ladders. She is beginning 

to spell her name and she writes with her left hand. All the letters are upside down and I try to 

help her copy my letters. I try to teach her to paint, I don 't think she likes it that much, and then 
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after a game we always put toys away. When we go shopping we count the fruits, one for daddy, 

one for mummy and one for you! She starts counting the houses on our road and she knows our 

house is the 8th on this side of the road and as we drive towards our house she wil l  be cal l ing out 

the numbers. She is so confident. 

9. What activities do you engage in to support the nunery school? 

D4.0h we do many things. I sometimes help them prepare for fun days, sort out old toys to give 

to charity. When their teachers want volunteers to prepare for meetings and conferences I use my 

admin ski l ls to send out letters and help them type out the agenda. 

10. What are your expectations from nursery? 

D4.Wel l  it is very good for social skill s  and language. They don't teach much reading and writing 

but then we do that at home. I expect them to teach the children to be more independent and to 

listen to the teacher and learn to share, we only have one child and it is good for her to learn to 

play with other chi ldren. 

Is there anything else you want us to talk about? 

D4.0h no, thank you for coming, it was really a pleasure. 

Thank you for your time. 
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APPENDIX%ES 

22 July Interview with ES- Transcription 

1. Could you tell me your age please? 

E5. I am 28 years old; my husband is 30 years old . 

2. How would you describe your ethnicity? 

ES.I am from Pakistani, me and my husband, we come from Pakistan. 

3. What language do you speak at home? 

ES.We speak Urdu at home. 

4. Please tell me your annual household income. 

ES .I don't work, but my husband is a taxi driver. I am not sure what he earns per month but he 

brings home about £350.00 per week 

S. What is your level of education? 

ES .I did 'O '  Level in Pakistani .  

6.  What do you think about early learning? 

ES .To teach the children? I think it is good to teach the children . But I am not a good teacher at 

home; my husband likes to do learning activities with my daughter. 

7. Do you borrow books from the library? 

ES .No. My husband likes to buy books for her from the library. He buys a lot of toys for her. 

8. What activities do you engage in at home to encourage your child to learn? 

ES .Sometimes when my husband is at home he sits down plays with her on puzzles, books and 

toys. I don't like to make a mess in my house. They don't tidy up, my husband bought paint and 

paper, and my daughter put paint on the couch and on the walls. From that day, I say, no more 

paint. I put the paint in the garage where my husband parks his car. There are some books 

upstairs, but I don't  want to confuse her by teaching her this, then the school teaches her this. 

Sometimes, you know, I think it is too much learning. She comes home tired, and she does not 

want to play. I don't like to force her to learn things you know. 
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I am no very good teaching, my parents did not teach me to read when I was l ittle, I learn to read 

and write at school ,  I did not have nursery school at home. But I don't l ike books anyway, so my 

husband reads books to her, when he has time. He comes home at night and he i s  very tired. 

My child likes to watch TV, sometimes it is too much. She l ikes chi ldren's programmes on TV, 

but I think it is helpful for her to learn these things. 

9. What activities do you engage in to support the nursery school? 

ES.I help sometimes. I help mind the toddlers upstairs when I have time. I gave them most of my 

daughter' s  toys; they were new because she never used them much. I l ike making lunch and 

baking cakes for children' s  fun days. I am going there tomorrow to help. 

10. What are your expectations from nursery? 

ES.My child has learnt many things from the nursery school .  They are very good; they taught her 

to read and to write. She speaks good English now, her speaking is  better now. She can wash 

herself now, and she makes a lot of friends in school .  She likes to bring her friends home but I 

don't like them to stay because they make such a mess afterwards I have to clean. 

Is there anything else you want us to talk about? 

ES .Thank you. You are a health visitor? I l ike health visitors because they help me when my baby 

was l ittle, she didn ' t  l ike to eat and she didn't gain weight She had feeding problems. 
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APPENDIXtF6 

30 July, 2008 Interview with F6- Transcription 

1. Could you tell me your age please? 

F6. I am er 22, my husband is 3 1 .  

2. How would you describe your ethnicity? 

F6. Bangladeshi. I am from Bangladeshi . We are both from Bangladeshi .  

3. What language do you speak at home? 

F6.We speak Bengali. Sometimes l ittle bit English when my son comes home from school. 

4. Please tell me your annual household income. 

F6.We are on benefits; I claim income support, child tax benefit and er, house benefit. 

5. What is your level al education? 

F6.Me? I went to school in Bangladeshi, I went to high school but I didn't finish. I left when I 

was coming here. I met my husband when I was in h igh school, then when we got married I 

stopped to come here. 

6. What do you think about early learning? 

F6.0h I think it helps them learn a lot. 

7. Do you borrow books from the library? 

F6.No. We don't know where the l ibrary is .  

8. What activities do you engage in at home to encourage your child to learn? 

F6.I borrow books from the nursery and read bedtime stories. He sees toys in the nursery and 

asks me to buy them so he has a lot of toys. But he doesn't like sharing his toys with his sister, he 

shouts at her when she tries. He doesn't l ike me to play with him but he l ikes to play with his 

cousins when they visit. I think it is a good idea to read to children when they are young, they 

like books and pictures. I only started when reading to him when he started nursery school, it is 

too late, and I did not know how to do it because he is my first baby. With the second baby it i s  

much easier. 

9. What activities do you engage in to support the nursery school? 
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F6.Ah, I help them to look after the children, sometimes when they go on trip. 

10. What are your expectations from nursery? 

F6.They teach them many things, to read, to write their names. And to speak good Engl i sh 

(laughter). 

11. Do you have any questions? 

F6. Oh can you help sign the fonn for healthy start for the baby, they said you can ask the health 

visitor to sign. Can you do it? 

Researcher, oh I can sign for you, but I don't have the stamp. So bring it to clinic and we 

can stamp it for you. 

APPENDIX'G7 
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02 August, 2008 Interview with G7 - Transcription 

1. Could you tell me your age please? 

07 I am 32. 

2How would you describe your ethnicity? 

07. I am English. 

3. What language do you speak at home? 

07 .English, I speak Engl ish, we all speak English here, oh and er, a l ittle French when we 

go on holiday (Laughter). 

4. Please tell me your annual income. 

07.About 38  000.00 per annum. I am an IT consultant with a private firm. 

S. What is your level of education? 

07. University degree. 

6. What do you think about early learning? 

07.It is a good idea to teach them from an early age. My daughter is already skilled at the 

computer (laughttr). 

7. Do you borrow books from the library? 

07 .Oh no. But I do buy her good books to read at home. I have always done that from 

when she was a baby. 

8. What activities do you engage in at home to encourage your child to learn? 

07. We have play time in the evenings, mummy sits on the floor with her, we play games, 

cut out pictures, sometimes we are on the computer, it ' s  al l very organized, then we tidy 

up, she calls it tidy up time, l ike they do in nursery. Then we have a bath, then tea, and its 

bed time. She wants a bed time story and I read her one before she sleeps. 

She l ikes to count things; she can count to 20, but her writing is stil l  not that good yet. 

9. What activites do you engage in to support the nursery school? 
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G7.Not much, but when I have time I go over to meet the teachers for some feedback. I 

work full time you see. 

10. What are your expectations from the nursery? 

G7.She plays a lot, and her social skills have come up a lot. She pays attention and she 

likes order. When she meets her friends from nursery she gets very excited and I think it 

is good. 

1 1. Anything else you want us to talk about? 

G7.0h no, thank you for coming. 
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APPENDIX%H8 

Ol August 2008 Interview with H8 -Transcription 

I.Could you tell me your age please? 

H8. l am  34. 

l. How would you describe your ethnicity? 

H8. I am English. 

3. Do you speak any other languages at home? 

H8.We are on benefits, we claim all the benefits. 

5. What is your level of education? 

H8. I went to high school. 

6. What do you think about early education? 

H8.Yes, the health visitor said we could start from when they are babies. He liked books from an 

early age. It is very important these days, I think. 

7. Do you borrow books from the library? 

H8.We buy a lot of books for him; we have never used the library. They have book packs for 

every age group and the health visitor gave him a few packs at different ages, they are really 

helpful. 

8. What activities do you engage in at home to encourage your child to learn? 

H8 .We play games, he likes puzzles, look at all those coloring books, he loves them. He is really 

getting better at colouring and you can see he keeps the colour within the borders now, still a 

little shaky holding the colouring pens but we are getting there. 

My mum comes and he likes to show off, and he draws her some pictures and my mum sticks 

them on the wall. His speech is a bit slow, but we try to help him especially with the lisp, he has 

got a lisp but I think it will go. My brother was like that when he was small; my mum says it will 

go. 

9. What activities do you engage in to support the nursery school? 

H8. Oh no, we speak English only. 

4. Please tell me your annual household income. 
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H8.I'm not sure if they need any help from me, well they may do but I don't know how I can 

help. 

10 What are your expectations from nursery school? 

H8.They teach them many things. His speech has improved and he has many friends now, if we 

go to town, he meets his friends from nursery and they play together. It is good for him. 
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APPENDIX%I9 

· 14 July, 2008 Interview with 19 - Transcription 

1. Could you tell me your age please? 

2. Bow would you describe your ethnicity? 

19.I am British, but I am Caribbean by origin. 

3. What Language do you speak at home? 

19. We speak English. 

4. Please tell me your annual household income. 

19. Oh, I am a graphic artist. I get about £25 000. 

in 

graphic design at high school and I am attending college part time at the moment. 

6. What do you think '1bout early learning? 

19. I am all for early learning. We used to l ive in Marsh Farm, and you know Sure Start? It was 

really really good because we used to have these parents and toddler groups, the children would 

learn and the parents would also learn. That was good. But we had to be rehoused, so we are out 

5. What is your level of education? 

19. High school, I finished high school but I never bothered to go to uni. I did a course 

of catchment now aren't we? So there is less of community groups. But we do what we can at 

home to help her learn. 

7. Do you borrow books from the library? 

19 .Yes we have a community library that we use to get books and they have a toy l ibrary, but she 

gets bored easily these days. We have to keep thinking of new things to motivate her, she gets 

bored easily and she is very impatient. 

8. What activities do you engage in at home to encourage your child to learn? 

19.Oh we read books together, she likes drawing pictures and she likes playing with the 

dollhouse. I help her with the pictures. She tries to write her name, and she is left-handed. She 
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spells letters upside down. We try to correct her when she pronounces words wrongly and we 

repeat the word properly. 

9. What activites do you engage in to support the nursery school? 

19. I go in and sit with her, and help other children sometimes, not often. 

10 What are your expectations from nursery? 

19.They teach the children routine. And discipline. She is difficult to handle sometimes. I have to 

shout at her to listen, but the teachers handle her wel l .  The nursery helps with time management. 

My husband has to finish work on time so he can pick the child from nursery, sometimes it is 

hard because of traffic and er, I don't drive you see. 
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APPENDIX J10 

9 August Interview with JlO - Transcription 

1. Could you tell me your age please? 

J 1 0. I am 29 years old. My wife is 28. 

2. How would you describe your ethnicity? 

1 10.  We come from Poland, my wife and I are Polish. 

3. What language do you speak at home? 

1 10. We speak Polish, my wife does not speak English, she is trying to do English classes but she 

started last week. It is important that she speaks English to help our child. But we speak Polish at 

home at the moment. 

4. Please tell me your annual household income 

1 1 0.Oh it is not much. I work in the industry, the salary is very low, I work long hours and I am 

tired when I get home every night. For little pay. But it will get better I think, when my wife 

speaks English she will get a job and our child will be in school full time, then we can get a better 

income. I am getting about £ 1 6 000 .00 per year. 

5. What is your level �f education? 

1 10.1 studied a degree in fine arts back in Poland, but I cannot use it here. My wife went to 

college and she has a Diploma in Nutrition. 

6. What do you think about early learning? 

JlO.I think it is good. We try to teach her, but at the moment my wife has the time, so she 

teaches her in Polish. 

7. Do you borrow books from the library? 

1 10. No we don 't borrow, we just buy them, and we brought many children's books from 

Poland. 

8. What activities do you engage in at home to encourage your child to learn? 

1 10.She likes to count the numbers, we have number puzzles. We have books in Polish and we 

read to her at bed time. My wife helps her to colour in the books. She likes to do the colour 
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matchings, we have a board with different colours and she is good with that. We have the 

computer and she likes to play some games on it. 

9. What activities do you engage in to support the nursery school? 

J l O.My wife helps when they have activites but she can't speak the language. 

10 What are your expectations from school? 

J l O.Well, her speech has improved so much; I think they teach them to speak. She speaks better 

English than us. She laughs at my accent and tells me how to say things. She gets on very well 

with other children and she learns very fast. 

11.  Anything else you want us to talk about? 

J l O .No, thank you for coming. 
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APPENDIX KU 

17 July 2008 Interview with Kll -Transcription 

1. Could you tell me your age please? 

K l  I .  I am 25 . 

2. How would you describe your ethnicity? 

K 1 1 . I am Pakistani .  

3. What language do you speak at home? 

Kl 1 .  We speak both Urdu and English .  My son speaks more Engl ish at home than Urdu. We l ike 

to teach him both languages. 

4. Please tell me your annual household income. 

K 1 I .  We are on benefits, income support. 

5. What is your level of education? 

K l  1 .  0 level. 

6. What do you think about early learning? 

K 1 1 .  I think it is important nowadays. Everyone is teaching their children to read and write from 

an early age. But I find it difficult to understand sometimes. 

7. Do you borrow books from the library? 

Kl 1 .  No, library, no we don't know where that is . 

8. What activites do you engage in at home to encourage your child to learn? 

Kl I . I l ike to play, you know, with my child so that he, er, can learn. But I am not used to how I 

can understand the toys, and the games. My son does not l ike to play with me because he says 

mum you don't know how to play. When my husband comes home, he tries to play with him but 

not for long. 

9. What activities do you engage in to support the nursery school? 

K 1 1 . 1 talk to the teachers about how to help niy son improve. 

10. What are your expectations from the nunery school? 

The children are taught to read and write, they learn to l isten, he never l istens to me, but he 

listens to his father because he shouts . 
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11. Is there anything else you would like us to talk about? 

Kl I .Yes. Can you give me something for his eczema? 

12. I will give you a number to ring; we have a specialist clinic run by health visitors on 

Wednesday. You can ring to book an appointment. 
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APPENDIX L12 

30 July, 2008 Interview with L12 - Transcription 

1. Could you tell me your age please? 

L 12. I am 49 and my wife is 48. We were quite old when we started having our children. 

2. How would you describe your ethnicity? 

L 12.We are white, I 'm British but my wife i s  white South African. 

3. What language do you speak at home? 

L 12.My wife' s  native tongue is Afrikaans; occasionally my wife speaks Afrikaans at home. But 

95% of the time we speak English. My wife sometimes speaks Afrikaans with the chi ldren. 

4. Please tell me your annual household income? 

L 12. I am a computer programmer and my wife is a school teacher, our annual income is about 

65 000.00 

5. Please tell me your level of education. 

L 12.My wife and I are both university graduates. 

6. What do you think about early learning? 

L 12.I think the humal) brain is probably such that the younger you are the more you are able to 

learn. I think it is designed in such a way that they learn more things when they are young; I 'm 

not an expert in this. 

7. Do you borrow books from the library? 

L 12.No, we have never really used the l ibrary, but we buy a lot of books. 

8. What activities do you engage in to encourage learning at home? 

L 1 2. Reading in the evening, we read several bedtime stories until daddy falls asleep! The time 

varies; it depends what time we go to bed, sometimes 2 hours. To be honest when you get to my 

age you get a bit lazy. I used to do more with our elder child. But we try to make most activities 

have an educational meaning; she looks at car registrations and likes those with letters in her 

name. Sometimes she looks at house numbers and we count things. We have a bread-making 

machine, sometimes we ask her to help count, 24 spoons of sugar or flour. Another thing we do is 

looking at car number plates. I don't  know if I encouraged her or it' s something that she started 

99 

http:65000.00


Karen Mupemba 07 14891 How do preschool children develop literacy skills? An exploration of parents views 

on how they promote early learning. 

on her own. If she sees a car number plate with the letters in her name, she calls out the letters. 

The first six letters she ever learnt are the six letters in her name. 

9. What activites do you engage in to support the nursery school? 

Ll2. Well, yes and no. I am actually a governor. When she started nursery they asked if we could 

volunteer, I offered but they have not really invited us. We participate in Xmas parties or Eid, and 

the children certainly enjoy seeing their parents there . 

10. What are your expectations from nursery? 

L12.I can't say 100% it' s  down to the nursery but certainly she has learnt. The other things are 

social skil l s .  I must say I think it seems to me she is quite a popular girl .  Sometimes when I drop 

her other children shout her name. She is confident, more articulate and more independent. 

11. Is there anything else you want us to talk about? 

L12. I don't  know if you have noticed that she has a speech impediment, thi s  affects her ability to 

make certain sounds, but as far as I can see it hasn't affected her development in any way. She is 

under the care of Speech and Language therapists .  

1l .Yes I have noticed that some of her words are not clear but otherwise her development 

is age appropriate and it is good that she is under the care of specialists. 
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Assessment of Children's Skills by Tasks 

Tableo3 

20'May'2008 

Child A: Assessmento- Schedule of Growing Skills 11  

Language and Literacy Skills Manipulative Skills Social Skills, and 

emotional Development 

Tasks Tasks Tasks 

1 .Verbal Comprehension -Built a tower of seven Skilful play but preferred own 

company. 

-Appeared rather tired and passive 

labelling of objects in the picture, board with help. during play 

cat, bread, cheese. -Imitated cross, good -Shared toys 

pencil grip. -Awaited turns patiently, 

-Showed understanding of verbs using observing rules 

action pictures- running, hiding. Described 

size adjectives, smaller, bigger. 

-Could understand negatives l ike boy with 

no shoes, no hat. 

-Good understanding of verbs, size 

adjectives 

-Matched 4 of the I O colour cards 

Child A demonstrated good literacy skills by accomplishing most of the tasks on the 

schedule. He needed a l ittle help completing his fish foam board. During active play, he 

did show good skil l ,  climbing stairs to the outdoor wooden house unaided .His social 

skil ls were somewhat diminished because he played contentedly  alone and mumbled to 

himself. He was rather passive in active group play. Child A has a Jot of structured play 

and interaction at home. 
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Table'4 

20'May'2008 

Child B: Assessment- Schedule of Growing Skills 1 1  

Language and Literacy Manipulative Skills / Social Skills, and emotional 

Skills Development 

Tasks Tasks Tasks 

-Built a tower of four bricks -Imitated other children at play, -Verbal comprehension poor, could 

-Could not complete fish observed the actions of the others andnot name any objects in the picture. 
foam board. copied wel l .  -Did not demonstrate understanding 
-Completed shape foam -Actively helped playmates of verbs, sizes and adjectives 
board- square, triangle and -Shared toys but showed annoyance-Did not speak any words 
circle. when frustrated . -Could not match any of the 10  
- Could not imitate cross nor -A waited turn colour cards 
circle -Engage Ill cooperative and 

imaginative play 

Child B clearly lacked age appropriate literacy and social skills. His speech was 

incomprehensible and he did not demonstrate understanding of instructions. It was unclear if he 

understood the language, but he was not heard speaking in his own native tongue. Although he is 

chronologica11y ready to start formal education in a few months, he is not prepared for school and 

he is lagging behind h is counterparts. lli s  parents were struggling to cope and they did not 

engage in meaningful literacy activities at home. 
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Table 5 

20oMayo2008 

Child C: Assessment - Schedule of Growing Skills 1 1  

Language and Literacy Skills Manipulative Skills Social Skills, and emotional 

Development 

Tasks Tasks Tasks 
Named picture objects correctly but -Built a tower of six bricks -Skilful play 

could not concentrate. Very little easily -Actively helped playmates 

attention span .  -Completed fish foam board Shared toys 

-Showed understanding of verbs and -Imitated cross Awaited tum 

size adj ectives -Completed shape foam Engaged in cooperative and imaginative 

-Matched all 10 colour cards with ease board play 

Child C had good literacy skills. The table shows that she had good language and literacy skills; 

she could name pictures and objects without any problem. Her comprehension of language was 

good. She completed the fish foam board without any problem and she had good play skills. 

However, she was in a hurry to do something else and she had a very short attention span. At 

home, her mother said she had problems setting boundaries but she found the nursery school 

teachers helpful in getting her to follow instructions. 
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Table 6 

23%May%2008 

Child D: Assessment - Schedule of Growing Skills 1 1  

Language and Literacy Skills Manipulative Skills Social Skills, and emotional 

Development 

Tasks Tasks Tasks 
She struggled a little with naming Built a tower of seven bricks Liked to play alone. 

vocabulary. She had problems easily. Liked to observe others play. 

understanding size adjectives and She brushed baby dolls hair -Rather shy 

negatives; she could  not identify the boy repeatedly, she enjoyed -Awaited turn 

in the picture with no shoes . doing this. 

Not confident with colour cards, Completed fish foam board 

matched 6out of I 0 with ease. 

Imitated cross 

Completed fish foam board 

without a problem. 

Child D struggled with her language skil ls but she was good with her manipulat ive skills. She 

was rather a lone player and enjoyed observing others play from a distance. She was friendly and 

listened to instructions readily. At home her mum said she had a structured programmed of play 

but in nursery, it was not evident that she had a lot of input at home. She still has another year in 

nursery before she starts formal school, hopefully her literacy and social skills will have 

improved. 
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Tableo7 

23oMayo2008 

Child E: Assessment - Schedule of Growing Skills 1 1  

Language and Literacy Skills Manipulative Skills Social Skills, and emotional 

Development 

Tasks Tasks Tasks 

-Poor understanding of words, no -Built a tower of four -Ski l ful play 

understanding of famil iar pictures l ike bricks -Actively helped playmates 

cat, boy, cheese. -Completed fish foam board -Shared toys 

-Unable to describe action verbs. with difficulty -Awaited tum 

-No understanding of size adjectives -Imitated cross with -Engaged in cooperative and imaginative 

-completed 4 out of 10 colour cards difficulty play 

-Brushed baby dolls hair 

easily 

Child Es literacy skills did not match those of her peers of the same age group. She clearly lagged 

behind. However, she had very good manipulative as well as social skills. She had many friends 

and she enjoyed being part of a big group. Her mother admitted that she does not spend time at 

home developing her and preparing her for school but relied on the nursery school to help her 

child with reading and writing. 
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Tablee8 

3 Juneel008 

Child F: Assessment - Schedule of Growing Skills 11 

Language and Literacy Skills Manipulative Skills Social Skills, and emotional 

Development 

Tasks Tasks Tasks 

-Showed interest in pictures in the book -Built a tower of seven -Skilful play 

but failed to name them. bricks -Actively helped playmates 

- No understanding of size adjectives -Completed fish foam board -Shared toys 

- No understanding of action verbs. with a little help from his -Awaited turn 

-Could not name any colours friends. -Engaged in cooperative and imaginative 

-Imitated cross play 

Completed shape foam 

board easily 

Child F showed difficulty with his language skills but he was good with his manipulative and 

social skills. He has speech delay ad his mother said he was under the care of the Speech and 

Language therapists. He had no extra support in nursery to help him improve his speech. 
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Table 9 

3 Juneo2008 

Child G: Assessment - Schedule of Growing Skills 1 1  

Language and Literacy Skills Manipulative Skills Social Skills, and emotional 

Development 

Tasks Tasks Tasks 

-Built a tower of seven -Skilful play 

bricks eas ily -Actively helped playmates 

-Named the entire picture in the book. 

-Showed understanding of the action 
-Completed fish foam board -Shared toys 

verbs and size adjectives 
with ease -Awaited tum 

- Matched all the 10  colour cards 
-Imitated cross -Engaged in cooperative and imaginative 

correctly 
-Completed shape foam play

-Understood the negatives in the picture, 
board 

boy with no shoes. no hat 

The table shows that Child G was ready for school. She had very good literacy and social skil ls 

and she had good manipulative skil ls .  Her mother actively provides a home environment that 

promotes learning and this has paid dividends. The child is confident and she completes all tasks 

assigned to her with ease. Clearly she is prepared for formal school. 
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Table 10 

4 Juneo2008 

Child H: Assessment - Schedule of Growing Skills 11  

Language and Literacy Skills Manipulative Skills Social Skills, and emotional 

Development 

Tasks Tasks Tasks 

-Built a tower of seven -Skilful play -Naming vocabulary very good, easily 

bricks with ease -Actively helped playmates named pictures in the book. 

-Complete fish foam board -Shared toys -Able to describe the action seen in the 

-Imitate cross -Awaited tum pictures, identified negatives- no hat, no 

Completed shape foam -Engaged in cooperative and imaginativeshoes. 

board play -Showed understanding of size 

adjectives 

-Matched 9 out of 1 0  colour cards 

Child H demonstrated age appropriate literacy and manipulative ski lls. Although his family is on 

means tested benefits, he showed a readiness for school that was better than some of his peers 

from more affluent families. He also showed good social skills and there were no concerns about 

him. 
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Tablee11 

4 Junee2008 

Child I: Assessment - Schedule of Growing Skills 1 1  

Language and Literacy Skills Manipulative Skills Social Skills, and emotional 

Development 

Tasks Tasks Tasks 

-Short attention span -Built a tower of 5 bricks -Played aggressively with her peers 

-Named most pictures in the book -Completed fish foam board -Not interested in helping playmates 

-She could not concentrate long enough easily - Reluctant to share toys 

to describe the action in the pictures nor -Imitated cross -Awaited tum impatiently 

show understanding of size adjectives. -Completed shape foam -Did not want to engage in cooperative and 

- Ran off before completing the 10 board imaginative play 

colour cards 

Child I was very impatient to participate in the exercise. She seemed able to speak clearly and to 

identify objects but she found the whole exercise uninteresting. Her manipulative skills were 

fairly good, the fish foam board was appealing to her and she completed it quickly and with ease. 

Her social skills were very poor; she clearly did not want to share toys, even those she did not 

want to use .  She quickly got into fights and she sulked if she was told to behave. 
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Table12 

5 Juneo2008 

Child J: Assessment - Schedule of Growing Skills 1 1  

Language and Literacy Skills Manipulative Skills Social Skills, and emotional 

Development 

Tasks Tasks Tasks 
-Difficulty naming the pictures in the -Built a tower of five bricks -Ski lful play 

book. She pointed them out, naming -Completed fish foam board -Actively helped playmates 

them in Pol ish. with a little help from her -Shared toys 

- She described the action verbs peers. -Awaited tum 

excitedly in Polish -Imitated cross -Engaged in cooperative and imaginative 

-She spoke little English and lapsed -Complete shape foam board play 

back into Polish easily. 

Child J had difficulty communicating in English for long. She spoke in Polish but did show 

understanding of instructions in English. She had little difficulty in accomplishing her 

manipulative tasks and because her peers all seemed to like her, they helped her out. She had 

good social skills and it was evident that she tried to speak English but she was more fluent in her 

native tongue. It was not easy to assess the level of her literacy skills but one could see that had 

the assessment been conducted in her language she would have performed better. 

110 



and -Did not engage in cooperative shape foam Completed 

Karen Mupemba 07 1489 1 How do preschool children develop literacy skills? An exploration of parents views 
on how they promote early learning. 

Table 13 

5 Juneo2008 

Child K: Assessment - Schedule of Growing Skills 1 1  

Language and Literacy Skills Manipulative Skills Social Skills, and emotional 

Development 

Tasks Tasks Tasks 

-Showed no understanding of any -Built a tower of four -Did not engage with his peers in group 

play instructions given to name pictures in bricks 
-Sat down with peers during story time but the book -Could not complete fish 
he was not following the story -Looked at the pictures with a blank foam board 
-Awaited turn patiently expression on his face -Imitates cross 

-Did not speak when spoken to 
imaginative play, observed his mates from a-Matched 6 out of 1 0  colour cards board 
distance 

Child K clearly had problems with his language and literacy skills as well as his manipulative and 

social ski lls. He did not speak much English; neither did he speak much of his native language, 

Urdu. Although his mother said he spoke better English than she did, he did not speak much and 

he did not seem confident in most of the things he was asked to do. 
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Table 14 

9 Juneo2008 

Child L: Assessment - Schedule of Growing Skills 11  

-Language and Literacy Skills Manipulative Skills J Social Skills, and emotional I 

Development 

Tasks Tasks Tasks 

-Named all the pictures in the book with -Built a tower of seven -Ski! ful  play 

bricks -Actively helped playmates ease 
-Completed fish foam board -Shared toys -Showed understanding of the action 
-Imitated cross -A waited turn 

verbs and size adjectives 
-Completed shape foam -Engaged in cooperative and imaginative 

-Showed understanding of negatives, 
board play

boy with no hat, no shoes 

-Matched all l O colour cards with ease 

i i 

Child L demonstrated a very good level of l iteracy, manipulative and social skills. Despite her 

speech impediment for which she is under special i sts, her ability to learn gave her confidence and 

she appeared to be more ready for formal school than most of her peers in the sample for this 

study. Her parents engaged in several activities that promote early learning within the home 

environment. 
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